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1 EXECUTIVE SUMMARY 
 

1.1 Background 
 
SWIIS Fostercare Scotland commissioned researchers from the University of 
Strathclyde to conduct an independent evaluation �R�I�� �W�K�H�� �D�J�H�Q�F�\�¶�V�� �V�X�S�S�R�U�W��
arrangements in relation to the education of children and young people placed with 
their foster carers. SWIIS intends to use the results of the evaluation to guide the 
development of the service and to provide evidence of quality assurance for clients. 
The fieldwork upon which the report is based was conducted between February and 
June 2009. 
 
SWIIS has invested significantly in developing an education service as an integral 
part of its support arrangements in Scotland. The service is led by a head of 
education and managers with geographical responsibilities. The support is provided 
mainly by two grades of staff �± education case workers and education support 
workers �± employed to engage directly with carers, schools and the young people. 
However, recognition of the importance of the educational experience of the children 
and young people placed with SWIIS is very clearly reflected in the ethos of the 
agency. 
 
 

1.2 Research aims and objectives 
 
The aim of the work was to conduct a research-based evaluation of the value added 
by the education support service of SWIIS Fostercare Scotland.  It was made clear 
to the researchers that SWIIS intended to use the results of the evaluation to guide 
the development of the service and to provide evidence of the quality assurance of 
practice. 
 
The research was guided by three key questions as follows:  
 
What are the characteristics of the additional support provided to foster carers by 
SWIIS education support staff? 
 
How do the educational outcomes of children cared for by SWIIS foster carers 
compare with those of children generally in Scotland and with other children and 
young people looked after in foster care? 
 
What are the perceptions of the foster carers about the support provided by SWIIS 
education support staff in relation to education?  
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1.3 Research design 
 
A content analysis of relevant SWIIS policy documents and support literature was 
undertaken. The researchers liaised with SWIIS staff in relation to the collection and 
analysis of descriptive data about the children and young people placed with carers.  
A semi-structured interview was conducted with the head of �6�:�,�,�6�¶�V�� �H�G�X�F�D�W�L�R�Q��
support service focussing on the aims of the service, and covering such things as 
liaison with schools, supporting educational attainment and achievement, support for 
carers and training for staff. 
 
The researchers conducted extensive interviews directly with 24 SWIIS education, 
social work and therapy staff, and also interviewed five local authority 
commissioning managers by telephone. Postal questionnaires were sent to 101 
foster carers who were engaged by SWIIS at the time of conducting the survey in 
May 2009. Discounting carers who had no children placed at the time and some 
who had been caring for only a brief time, the population of currently active carers 
was confirmed as 75, of which 44 returned completed questionnaires, a response 
rate of 59%. Thirteen (30%) of these carers were subsequently interviewed at 
length. Interviewees were chosen by the research team to be as representative as 
possible of the age, gender, geographical area and length of experience in working 
with SWIIS. 
 
 

1.4 Key Findings of the Report 
 

Chapter 3: The young people placed with SWIIS foste r carers 

 
SWIIS provided placements on behalf of 15 Scottish local authorities. A majority (47: 
72%) of the young people were placed in locations that were different to their home 
authority. Two-thirds had been placed with their SWIIS carers for between one and 
two years and a quarter had been placed for longer. 
 
The research team examined data for 60 children placed with SWIIS foster carers.  
The mean age was 13 years (55% were aged between 12 and 15), and the age 
range was from seven to 18 years. Thus children placed with SWIIS foster carers 
tend to be older than is typical of the wider foster care child population in Scotland.  
 
Local authority commissioning managers interviewed said the most common reason 
for seeking placements with independent agencies like SWIIS was lack of capacity 
�Z�L�W�K�L�Q���W�K�H���D�X�W�K�R�U�L�W�\�¶�V���R�Z�Q���U�H�V�R�X�U�F�H�V�� 
 
 
Key points: 
 
SWIIS foster carers provide placements for looked after children who are regarded 
as being �µ�K�D�U�G���W�R���S�O�D�F�H�¶�� 
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SWIIS places a substantially higher than average proportion of looked after children 
who have additional support needs. 
Once children or young people are placed with SWIIS they tend to become settled in 
the same school. They have better than average attendance for children in foster 
care. 
There is a high level of involvement by children in a broad range of interests and 
activities. 
 
 

Chapter 4: The SWIIS education support service 

 
This chapter reports on the perceptions of SWIIS professional staff about the 
characteristics of the additional support they give to foster carers. The research was 
conducted by online questionnaire and by interviews. The research was significantly 
influenced by understandings of what constitutes good practice in relation to 
providing support for education within a foster care context. We reviewed a range of 
documentary sources to help us to develop a unique �V�H�W�� �R�I�� �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I�� �J�R�R�G��
�S�U�D�F�W�L�F�H�� �L�Q�� �H�G�X�F�D�W�L�R�Q�¶�� �Z�K�L�F�K�� �Z�H�� �W�Ken used as a benchmark to guide our fieldwork 
with both staff and foster carers.  
 
The indicators of good practice are grouped in the five key areas listed below. The 
full list of indicators is provided in Appendix 2 of the main report. 
 
Values that underpin all aspects of care. 
Selection and training of carers and agency staff; supportive monitoring and review 
of carers and staff. 
Support for carers to address educational and learning matters in relation to formal 
school provision, learning in the home environment and in the wider community. 
Support for young person in relation to school placement, school experiences and 
post-school progression. Support for young person in engaging in learning in the 
home environment and in the wider community. 
Effective communication and information management systems. 
 
We found that the descriptions staff gave of their support for education was 
consistent with the indicators of good practice. Staff descriptions of their practice 
were also generally corroborated by our separate research with foster carers. The 
chapter discusses the evidence for the findings and also highlights some areas of 
practice we suggest could be developed. 
 
 
Key points: 
 
A particular strength of �6�:�,�,�6�¶�V�� �Z�R�U�N�� �L�V��the multi-disciplinary approach which is 
supported by effective communication across the agency.  The SWIIS model seems 
to combine the benefits of multi-disciplinary working with the advantages of having 
access to specialists in education, health and therapeutic work. 
There is evidence that SWIIS is careful in selecting carers who value education. 
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Education workers use a variety of strategies effectively to support carers, and so 
help children and young people to attend school and to achieve in their education.  
Education workers are able to describe ways in which they help to ensure that 
schools engage children in appropriate learning activities which lead to positive 
feelings of achievement and less challenging behaviour at school and at home. 
 

�&�K�D�S�W�H�U���������&�D�U�H�U�V�¶���Y�L�H�Z�V���R�I���W�K�H���H�G�X�F�D�W�L�R�Q���V�X�S�S�R�U�W���V�H�U�Y�L�F�H 

 
This chapter is based on an analysis of questionnaires completed by 44 carers (a 
59% return rate) and 13 semi-structured interviews conducted with a sample of 
those carers. 
 
A high proportion of the young people looked after by these carers exhibited social, 
emotional and behavioural difficulties and therefore presented significant challenges 
for carers. 
 
 
Key points: 
 
�7�K�H���F�D�U�H�U�V�¶�� �S�H�U�F�H�S�W�L�R�Q�V���R�I���6�:�,�,�6�¶�V���V�X�S�S�R�U�W���I�R�U���H�G�X�F�D�W�L�R�Q���L�Q�G�L�F�D�W�H�G���W�K�D�W the level of 
�V�X�S�S�R�U�W�� �Z�D�V�� �K�L�J�K�O�\�� �F�R�Q�V�L�V�W�H�Q�W�� �Z�L�W�K�� �W�K�H�� �µ�L�Q�G�L�F�D�W�R�U�V���R�I�� �J�R�R�G�� �S�U�D�F�W�L�F�H�¶�� �R�I�� �V�X�S�S�R�U�W�� �I�R�U��
education in foster care settings. 
The broad picture is of carers who provide educationally rich home environments 
and who collaborate with SWIIS in resolving difficulties in schooling. 
The carers are committed to the SWIIS emphasis on promoting educational 
achievement and who have the personal resources to co-operate with SWIIS staff to 
achieve this. 
Carers feel: trusted by SWIIS staff; treated as equal partners; encouraged to involve 
the children and birth parents in making decisions, to share high expectations with 
the children and to operate in a non-judgemental way. 
Overall carers considered the support provided by education workers to be good or 
excellent. 
Carers reported that training workshops were good or excellent in helping them to 
support children. 
Carers have a generally clear understanding of SWIIS roles and expectations and 
they feel they can work effectively with SWIIS staff. 
Carers rate highly the communication with SWIIS staff and think the quality of 
support about educational matters is excellent. Carers endeavoured to establish 
�U�H�J�X�O�D�U���D�Q�G���V�X�S�S�R�U�W�L�Y�H���F�R�P�P�X�Q�L�F�D�W�L�R�Q���Z�L�W�K���W�K�H���F�K�L�O�G�U�H�Q�¶�V���E�Lrth parents. 
 

Chapter 6: Conclusions and recommendations 
 
This chapter presents the conclusions �D�Q�G�� �R�X�W�O�L�Q�H�V�� �W�K�H�� �U�H�V�H�D�U�F�K�� �W�H�D�P�¶�V��
recommendations for consideration by SWIIS. 
 
Educational outcomes 
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The research team received data from SWIIS for 60 children and young people. The 
data received included reasons for the local authority asking for a placement, length 
of time placed with SWIIS, and the number of schools attended since being placed 
with SWIIS. A majority (37) had been placed with SWIIS during 2007-2008 or later 
�D�Q�G���V�R���D���I�X�O�O���\�H�D�U�¶�V���H�G�X�F�D�W�L�R�Q�D�O���R�X�W�F�R�P�H�V���Z�H�U�H���Q�R�W���D�Y�D�L�O�D�E�O�H�����W�K�R�X�J�K���L�W���Z�D�V���S�R�V�V�L�E�O�H��
to collate educational outcome data levels for 23 of them. These data can be 
compared with the national educational outcome data for looked after young people. 
The considerable work undertaken by SWIIS managers in identifying useful 
indicators and in setting up a baseline database will be extremely valuable for future 
monitoring and evaluation of SWIIS�¶�V educational support.   
 
It is clear that SWISS provides foster placements for looked after children regarded 
�D�V���R�W�K�H�U�Z�L�V�H���µ�K�D�U�G���W�R���S�O�D�F�H�¶�� A high proportion of older children and boys are placed 
with SWIIS compared with other agencies. A high proportion of the young people 
are placed away from their home local authority. Local authority managers 
confirmed that children and young people placed with SWIIS are regarded as 
challenging. The most common reason for placement is lack of local authority 
resources; other reasons include being part of a sibling group and having additional 
support needs. 
 
Most children (83%) had been in one school only since being placed with SWIIS, 
while two were in further education and two had progressed from school to further 
education while placed with SWIIS. Among those moving school were some 
transferring from primary to secondary and the data indicated that only six had 
changed schools for other reasons. Thus it appears that typically once children are 
placed with SWIIS they tend to be settled in the same school. 
 
Children placed with SWIIS foster carers also achieve better than average 
attendance for their stage and status in comparison with government data for looked 
after children in Scotland and with foster children in research previously reported by 
the University of Strathclyde. 
 
We therefore concluded that SWIIS, through its education support service, is indeed 
adding value to the care experience of children and young people placed with its 
foster carers. It appears that potentially difficult placements are made sustainable as 
a result of this additional support.  
 
Despite being based on a small sample, the data snapshot was useful in identifying 
potential practice issues, such as the different terms in use in schools for recording 
additional support for learning needs and instances of exclusions by schools which 
do not follow the correct procedures.  
 
Fifteen of the children placed by SWIIS foster were at the 5-14 National Assessment 
stage. However data on levels of achievement were available for only six children 
and therefore we concluded that it was not useful to report these outcomes. We 
acknowledged that there are significant administrative and resource challenges 
associated with collecting, analysing and interpreting attainment data centrally. 
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However, if SWIIS wish to monitor progress over time of the children they support 
and also be able to pass on information of progress when a child changes 
placement, it is important to have this information.  
 
Recommendation 1 
 
Having invested considerable effort in setting up a baseline database, SWIIS should 
continue to develop this to provide outcome data for future reporting. 
 
Recommendation 2 
 
There should be further discussion within the education team in relation to resolving 
the difficulties in reporting aggregate quantitative and qualitative data on the 
educational achievements of the children and young people. 
 
 
The SWIIS educational support service 
 
Our research was significantly influenced by understandings of what constitutes 
good practice in relation to providing support for education within a foster care 
context. We reviewed a range of sources (see Chapter 3) and this review helped is 
�W�R���G�H�Y�H�O�R�S���D���V�H�W���R�I���µ�L�Q�G�L�F�D�W�R�U�V���R�I���J�R�R�G���S�U�D�F�W�L�F�H���L�Q���H�G�X�F�D�W�L�R�Q�¶�����V�H�H���$�S�S�H�Q�G�L�[���������Z�K�L�F�K��
we then used as a bench-mark to guide our fieldwork with both staff and foster 
carers.  
 
A �S�D�U�W�L�F�X�O�D�U���V�W�U�H�Q�J�W�K���L�Q���6�:�,�,�6�¶�V���Z�R�U�N���L�V���L�W�V���P�X�O�W�L-disciplinary approach, supported by 
effective communication. It is clear that SWIIS has engaged experienced staff within 
its education team whose expertise and support are greatly appreciated by carers. 
Education workers use a variety of strategies effectively to support carers and so 
help children and young people to attend school and to achieve. The extra support 
provided by education workers allows social work and placement support staff in 
�6�:�,�6�6���W�R���F�R�Q�F�H�Q�W�U�D�W�H���R�Q���V�S�H�F�L�I�L�F�D�O�O�\���µ�V�R�F�L�D�O���Z�R�U�N�¶���D�V�S�H�F�W�V���R�I���W�K�H���S�O�D�F�H�P�H�Q�W���V�X�S�S�R�U�W��
task, in the knowledge that the educational aspects are being addressed.  
 
Arrangements for supporting carers and young people during school exclusions 
could be more effective. Training and development activities for placement support 
workers could be developed to enable staff to build explicit learning goals for 
children and young people into the support activities they do with them.  
 
Recommendation 3 
 
SWIIS should consider articulating with schools, education authorities and other 
relevant bodies, views about the confusion which exists as a result of the different 
approaches to recording the additional support needs of children and young people 
and the use of the exclusion sanction without following proper procedures. 
 
Recommendation 4 
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The indicators of good practice could become a valuable tool for assessing the 
quality of practice within SWIIS and also the quality of foster care settings, 
particularly in relation to educational support. 
 
Recommendation 5 
 
Training and development activities for placement support workers could be 
developed to enable staff to build explicit learning goals for children and young 
people into the outings and recreational activities they do with them. 
 
Recommendation 6 
 
Training for staff needs to focus not only on factual information about national 
curriculum innovations but also on more practical implications, such as what young 
people and their carers might do differently both at school and at home to benefit 
optimally from the innovations.    
 
Recommendation 7 
 
SWIIS could consider adopting an overarching theoretical framework for its 
education support work. Some training activities are currently informed by self-
regulation theory and SWIIS might consider whether this framework is useful in 
guiding its work. Further, SWIIS might consider establishing a link with university 
staff who could share their knowledge of pedagogical research.  
 
 
 
�&�D�U�H�U�V�¶���Y�L�H�Z�V���R�I���W�K�H���H�G�X�F�D�W�L�R�Q���V�X�S�S�R�Ut service 
 
�7�K�H���F�D�U�H�U�V�¶���G�H�V�F�U�L�S�W�L�R�Q�V���R�I���6�:�,�,�6���V�W�D�I�I���V�X�S�S�R�U�W���Z�H�U�H���F�R�P�S�D�U�H�G���Z�L�W�K the indicators of 
good practice �I�R�U�� �V�X�S�S�R�U�W�L�Q�J�� �F�K�L�O�G�U�H�Q�¶�V�� �D�F�K�L�H�Y�H�P�H�Q�W�� ���D�V�� �O�L�V�W�H�G�� �L�Q Appendix 2 and 
explained in Chapter 4). We used the degree to which SWIIS support for carers 
reflected notions of good practice in the research literature as one important 
indicator of the quality of SWIIS provision.  We concluded that, overall, support for 
education fully met each of the criteria.  There was much evidence that carers were 
committed to the SWIIS emphasis on promoting educational achievement and that 
they had the personal resources to co-operate effectively with SWIIS towards this 
end, implying that the agency is able to attract and identify very able carers.  
 
Stability of placement is closely connected with a stability of schooling that is 
conducive to educational success and difficult to place children and young people 
are more than usually vulnerable to placement breakdown. The questionnaire 
responses showed that a substantial majority of carers provided an educationally 
rich home environment and all the carers interviewed provided extensive examples 
of such an environment.   
 
Carers had a clear understanding of �6�:�,�,�6�¶�V���H�[�S�H�F�W�D�W�L�R�Q�V���D�Q�G���V�W�D�I�I roles, and they 
were involved in decision-making about educational matters as equal members of 
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the care team. Carers rated highly the communication with SWIIS staff and thought 
the quality of support about educational matters was excellent. They also 
endeavoured to establish regular and supportive communication with the birth 
parents of children and young people placed with them. 
 
Most carers participated in further training and were positive about the experience 
but perhaps more needs to be done to help them gain formal qualifications. Also, 
carers might benefit from development activities designed to show them how 
maximum learning can be extracted from informal opportunities. Carers felt the least 
effective aspect of support was the assistance available when a child or young 
person is excluded from school.  
 
 
Recommendation 8 
 
In reviewing its training provision for carers, SWIIS should consider including 
support to encourage carers to make maximum use of informal opportunities for 
learning, and also to provide more information about helping young people to 
access further education opportunities. As in the case of SWIIS staff, carers would 
benefit from understanding the practical implications of curriculum innovations. More 
carers could be encouraged to work towards gaining formal qualifications. 
 
Recommendation 9 
 
SWIIS should consider further the support arrangements for children and young 
people who are temporarily not attending school either through exclusion or 
because of a delay in gaining a place in school. 
 



An Evaluation of the Education Support Service of S WIIS Fostercare Scotland: Draft Final Report 

 9 
 

2 BACKGROUND TO THE RESEARCH 
 

2.1 Int roduction 
 
This independent evaluation report has been prepared by researchers in the 
University of Strathclyde for SWIIS Fostercare Scotland. It was commissioned by 
Kate Cameron, Scottish Director and Ailsa Bremner, Head of Education. The 
fieldwork upon which the report is based was conducted between February and 
June 2009. The research was conducted by Dr Graham Connelly, Dr Rebecca 
Soden, Mrs Liz Seagraves and Ms Lindsay Siebelt. Administrative support was 
provided by Mrs Diane Coyle. 
 

2.2 Report Structure 
 
The remainder of this chapter explains the context for the research and outlines the 
aim, research questions and research design. Chapter 3 provides details of the 
children and young people placed with SWIIS carers, including reasons for 
placement and information about educational outcomes. Chapter 4 presents an 
analysis of interviews conducted with SWIIS staff about their roles and activities in 
relation to educational support. Chapter 5 discusses the views of foster carers 
based on responses to an extensive questionnaire and interviews with a sample of 
carers. We present our conclusions and recommendations in Chapter 6. There are 
three appendices. Appendix 1 provides sample interview schedules and the carer 
�T�X�H�V�W�L�R�Q�Q�D�L�U�H���� �7�K�H�� �V�H�W�� �R�I�� �µ�L�Q�G�L�F�D�W�Rrs for good pr�D�F�W�L�F�H�¶�� �Z�K�L�F�K�� �K�D�V influenced the 
analysis of the data is provided in Appendix 2. A full analysis of the carer 
questionnaire, item by item, is provided in Appendix 3.  
 

2.3 Research Context 
 
The generally poor educational outcomes of children in the care system were first 
reported in the UK more than 20 years ago, but came to prominence in Scotland 
following the publication of the Learning with Care report  ���+�H�U���0�D�M�H�V�W�\�¶�V���,�Q�V�S�H�F�W�R�U�V��
of Schools and Social Work Services Inspectorate, 2001) and the companion 
literature review (Borland, Pearson, Hill, & Bloomfield, 1998).  
 
More recently, the previous Scottish Executive made a commitment to prioritising 
the education and wellbeing of looked after children and young people in the We 
Can and Must Do Better report, and the current Scottish Government has continued 
�W�R�� �V�X�S�S�R�U�W�� �W�K�H�� �L�P�S�O�H�P�H�Q�W�D�W�L�R�Q�� �R�I�� �W�K�H�� �U�H�S�R�U�W�¶�V�� ������ �D�F�W�L�R�Q�� �S�R�L�Q�W�V��(Scottish Executive, 
2007). This work has included the preparation of two key guidance documents, Core 
Tasks for Designated Managers (Scottish Government, 2008a), which provides 
detailed guidance about the duties of school in collaborating with social services 
partners in relation to supporting young people and their carers, and These Are Our 
Bairns (Scottish Government, 2008c), which delineates the wider responsibilities of 
local authorities and their partners.  
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Also relevant to the research is A Curriculum for Excellence, and particularly the 
underlying implications for children and young people in the care system of the 
cur�U�L�F�X�O�X�P�¶�V��four �µcapacities�¶: successful learners; confident individuals; responsible 
citizens; and effective contributors (Scottish Government, 2008b). 
 

2.4 Aim and Research Questions 
 
The aim of the work was to conduct a research-based evaluation of the value added 
by the education support service of SWIIS Fostercare Scotland. SWIIS intends to 
use the results of the evaluation to guide the development of the service and to 
provide evidence of good practice for quality assurance and monitoring purposes. 
 
The research was guided by three key questions:  
 

 What are the characteristics of the additional support provided to foster 
carers by SWIIS education support staff? 

 How do the educational outcomes of children cared for by SWIIS foster 
carers compare with those of children generally in Scotland and with other 
children and young people looked after in foster care? 

 What are the perceptions of the foster carers about the support provided by 
SWIIS education support staff in relation to education?  

  
It was agreed at the outset that research would not be conducted directly with young 
people in order to avoid additional invasion of their privacy and possible disruption to 
studies. In any case it was not the purpose of this evaluation to get young �S�H�R�S�O�H�¶�V 
perspectives, although these are of course important and could be the subject of 
further work. For these reasons the major fieldwork elements involved SWIIS staff, 
foster carers engaged by SWIIS, and a small number of local authority 
commissioning managers. We did, however, collect anonymised, non-invasive data 
about young people. 
 

2.5 Research Design 
 
In relation to Research Question 1, we used the following approaches: 
 

 A content analysis of relevant SWIIS policy documents and support literature 
was conducted and compared with current government policy, notably in 
relation to These are our Bairns and Curriculum for Excellence 3. 

 A structured interview was conducted with the head of �6�:�,�,�6�¶�V�� �H�G�X�F�D�W�L�R�Q��
support service focussing on the aims of the service, and covering such 
things as liaison with schools, supporting educational attainment and 
achievement, support for carers and training for staff. 

 Group interviews were conducted with education managers, training and 
development co-ordinator, education case workers and education support 
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workers. The interviews had a similar focus to the interview with the head of 
the education service. 

 Group interviews were also held with social work staff, the health adviser and 
therapists. 

 
In relation to Research Question 2, we used the following approaches: 
 

 Statistical analysis was performed on the data about the children and young 
people placed with SWIIS available from the SWIIS electronic database for 
school year 2007-08. 

 In the time available, there was some limited review of case files to identify 
references to softer indicators of achievement, both educationally and more 
generally (e.g. involvement in music, sport and clubs). 

 
In relation to Research Question 3, we used the following approaches: 
 

 A questionnaire-based survey of foster carers.  
 Interviews with randomly selected foster carers. 
 In addition we conducted telephone interviews with five commissioning 

managers in different local authorities. 
 

Approach to the fieldwork 
 
Interviews were conducted with 24 SWIIS employees in total, chosen to cover all the 
key professional functions within the organisation and to include as many individuals 
who could be available on the dates selected. Inevitably some staff were unavailable 
due to leave, illness or essential duties. Interviews were held at the SWIIS offices in 
Dunfermline during April and May 2009. Invitations to participate in a telephone 
interview were sent by email to eight local authority commissioning managers; four 
responded and were subsequently interviewed for an average of 15 minutes.  
 
Postal questionnaires were sent to all 101 foster carers who were engaged by 
SWIIS at the time of conducting the survey in May 2009. These included 18 families 
with two carers (i.e. family units in which both partners were officially employed as 
carers). Entry into a prize draw for £50 of retail vouchers was offered as an incentive 
to complete the questionnaire.  
 
In subsequent communications with the research team it emerged that a number of 
carers had no children placed at the time and some had been caring for only a short 
time (typically for less than three months) and these people felt that it would be 
difficult to respond. Discounting this group, indicated that the population of currently 
active carers was 75, of which 44 returned completed questionnaires, a response 
rate of 59%. Thirteen of the 44 carers who completed questionnaires (30%) were 
interviewed for between 50 minutes and 70 minutes. They were chosen by the 
research team to be as representative as possible of the age, gender, length of 
experience with SWIIS and geographical area reported by the 44 carers who 
completed the questionnaires.   
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Sample research instruments are provided for information in Appendix 1. 
 

Research ethics 

 
Ethical approval for the research was gained from the ethics committee of the 
�U�H�V�H�D�U�F�K�H�U�V�¶�� �G�H�S�D�U�W�P�H�Q�W���� �I�R�O�O�R�Z�L�Q�J�� �W�K�H�� �8�Q�L�Y�H�U�V�L�W�\�� �R�I�� �6�W�U�D�W�K�F�O�\�G�H�¶�V�� �J�X�L�G�H�O�L�Q�H�V�� �I�R�U��
good practice1. In addition, the procedure for providing information and gaining 
informed consent was refined as a result of advice from the research advisory 
committee. An explanatory handout was prepared to provide information for all adult 
participants. A separate information sheet was prepared specifically aimed at 
children and young people. Letters were drafted to inform employees and key local 
authority staff about the research and to accompany the carer questionnaire.   
 

Qualitative data analysis 
 
The fully transcribed carer interviews were analysed in two ways, each of which 
involved analysing what the carers said (i.e. the data) into categories and into 
themes. The software package NVivo 8 was used at each stage of both analyses.  
 
First, the researchers established categories that reflected both the interview data 
itself and literature concerning good practice for supporting education of children in 
foster care. From such literature the researchers constructed a document titled 
�µIndicators of Good Practi�F�H�¶���� �Z�K�L�F�K�� �L�V�� �S�U�R�Y�L�G�H�G�� �L�Q�� �$�S�S�H�Q�G�L�[��2. A list of categories 
that reflect those criteria was established and the researchers checked that their 
chosen categories could account for most of the data in the interview scripts.  A 
researcher allocated the text in the interview transcripts to these agreed categories  
 
This approach to establishing categories for analysing the data seemed 
methodologically justifiable since the design of the semi-structured interview 
schedules were informed by concepts derived from such literature.  We were aware 
that in this literature concepts are set in positive language. We were therefore alert 
to the need to search for comments in the interview data that contradict or question 
notions of good practice, and the interviewees were encouraged to offer such 
comments.    
 
Secondly, the interview transcripts were analysed in a way that allowed themes to 
emerge. Each member of the research team analysed transcripts independently and 
suggested initial themes. Researchers then met to compare and revise the themes.  
This process continued until agreement was reached.   
 
 
 

                                                 
1 See: http://www.strath.ac.uk/secretariat/ethics/  

http://www.strath.ac.uk/secretariat/ethics/
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3 THE YOUNG PEOPLE PLACED WITH SWIIS CARERS  
 
 

3.1 Introduction 
 
This chapter presents a summary of the data received from SWIIS about the study 
population of children and young people placed with foster carers. This includes 
characteristics of the young people, such as age and gender, reasons for being 
looked after and placed with SWIIS, and information about education and 
educational outcomes. The data in this chapter addresses Research Question 2: 

 
 

3.2 Details of the young people 
 
The research team received data for 60 young people placed with SWIIS foster 
carers. The data included such details as date of birth, gender, ethnicity, length of 
time placed with SWIIS, information about home and placement local authorities, 
number of schools attended since being placed with SWIIS, additional support 
needs identified by schools and how these were recorded, reasons for a local 
authority asking for a placement for the child and indicators of why a young person 
�P�L�J�K�W�� �E�H�� �F�R�Q�V�L�G�H�U�H�G�� �µ�K�D�U�G�� �W�R�� �S�O�D�F�H�¶���� �7�K�H�� �G�D�W�D�� �F�D�Q�� �E�H�� �X�V�H�G�� �W�R�� �S�U�R�Y�L�G�H�� �µ�E�D�V�H�O�L�Q�H�¶��
information about the children and young people placed with SWIIS for use in 
internal agency monitoring and also potentially in follow-up research.  

 
 
A majority of the young people (37) had been placed with SWIIS during the course 
of 2007-2008 or later and so a full �\�H�D�U�¶�V���H�G�X�F�D�W�L�R�Q�D�O���R�X�W�F�R�P�H�V���Z�H�U�H���Q�R�W���D�Y�D�L�O�D�E�O�H at 
the time of the research. However, it was possible to collate educational outcome 
data such as attendance, exclusions and national assessment levels for 23 young 
people who had been with SWIIS during the whole of 2007-2008 or longer. These 
data can be compared with national educational outcome data for looked after 
young people, and can also be used as a baseline for future evaluations of SWIIS 
educational support.  SWIIS will then be able to monitor educational outcomes over 
time. 
 
Age was calculated from dates of birth and is reported as at June 2009.  Most of the 
young people (78%) were adolescents. The mean age was just over 13.5 years, 

How do the educational outcomes of children cared f or by SWIIS foster carers 
compare with those of children generally in Scotlan d and with other children and 
young people looked after in foster care? 

�7�K�H�U�H�� �L�V�� �H�Y�L�G�H�Q�F�H�� �W�R�� �V�X�S�S�R�U�W�� �6�:�,�6�6�¶�V�� �F�R�Q�W�H�Q�W�L�R�Q�� �W�K�D�W�� �W�K�H�\�� �D�U�H�� �S�U�R�Y�L�G�L�Q�J�� �I�R�V�W�H�U��
placements for looked after children who cou �O�G���E�H���U�H�J�D�U�G�H�G���D�V���R�W�K�H�U�Z�L�V�H���µ�K�D�U�G���W�R��
�S�O�D�F�H�¶�� 
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though the ages ranged from just under seven years to 18.5 years2. More 
specifically: 
 

 13 out of 60 (22%) between 7 and 11  
 33 (55%) were between the ages of 12 and 15  
 the remainder (23%) were 16 or older 

 
In comparison, government statistics indicate that 39% of foster placements 
purchased by local authorities from independent agencies were aged 12 and over3. 
This figure indicates that a higher proportion of SWIIS placements are with older 
children compared to the numbers present in the wider foster care population in 
Scotland. Also, the SWIIS foster carers who responded to our carer questionnaire 
reported that 58% of the children they were caring for at the time of the survey (i.e. 
May 2009) were aged 12 and over.   
 
There were 37 boys (62%) and 23 girls (38%), and the SWIIS carers reported that 
65% of the children in their care were boys. Nationally 55% of all looked after 
children are male, while 57% of the over 12s are male. Therefore SWISS are 
placing a higher than average proportion of boys. Fifty-six (93%) of the group were 
White-Scottish (compared with 86% nationally), while four were Scottish-Asian or 
mixed ethnicity.  
 
Fifteen local authorities placed children with SWIIS, with Fife (13), Aberdeen City 
(10) and Edinburgh (9) having the highest number of children placed. The 
placements locations were within 12 authorities, with Fife (23) and Dundee (11) 
receiving most children. This geographical dispersion to some extent represents the 
localities in which SWIIS Fostercare has been active during the period of the 
�F�R�P�S�D�Q�\�¶�V���G�H�Y�H�O�R�S�P�H�Q�W���R�I���S�U�R�Y�L�V�L�R�Q���L�Q���6�F�R�W�O�D�Q�G, and it also represents a challenge 
due to the number of local authorities (education and social work) with which SWIIS 
is required to liaise.  
 
Seventeen (28%) of the young people were in placements within their home 
authority while the remaining 43 (72%) were placed in local authorities that were 
different to their home �D�X�W�K�R�U�L�W�\�����7�K�H���H�[�L�V�W�H�Q�F�H���R�I���Z�K�D�W���D�U�H���W�H�U�P�H�G���µ�R�X�W���R�I���D�X�W�K�R�U�L�W�\�¶��
placements potentially makes more complex the relationships among social work 
agencies and schools in maintaining a coherent educational experience for the 
young person. Forty-one (68%) of the young people had been placed with SWIIS 
carers for between one and two years. The children placed with carers who 
responded to our questionnaire are not typical in this respect of the total population 
of children being placed by SWIIS since a smaller proportion (56%) of respondents 
had children placed with them for less than one year.  
 

                                                 
2 The mean age in months was 164.20 (standard deviation = 31.61) 
3 The Scottish Government (2008). Children Looked After Statistics 2007-2008 (published 
November 2008) http://www.scotland.gov.uk/Publications/2008/11/25103230/0. Data derived 
from Tables 1.1 and 1.8. 

http://www.scotland.gov.uk/Publications/2008/11/25103230/0
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The length of time with SWIIS is reported as at June 20094. More specifically, young 
people had been placed with SWIIS as follows: 
 

 Less than one year     4 (7%) 
 From one to under 2 years  41 (68%) 
 From two to under 3 years  10 (17%) 
 Three years and more    5  (8%) 

 
The most common reason for the children placed with SWIIS becoming looked after 
was given as the lack of parental care. This was the sole reason for 32 (53%) of the 
young people. Lack of parental care was also given as a reason in combination with 
other causes for a further nine children as follows: lack of parental care and offences 
committed against the child (five cases); lack of parental care and illness of the 
parent or guardian (one case); lack of parental care and drug or alcohol misuse by 
parents (one case); lack of parental care and drug or alcohol misuse by parents and 
drug or alcohol misuse by the child (one case); lack of parental care and child 
beyond parental control (one case). Other reasons given were as follows: 
 

 beyond parental control   11 
 offences against child        2 
 death of parent and drug or alcohol abuse    2 
 offences by child      1 
 drug or alcohol misuse by parents    1 
 other (no explanation)      2 

 
The local authority commissioning managers interviewed indicated that the most 
common reason for seeking placements with independent agencies like SWIIS was 
lack of capacity within the �O�R�F�D�O���D�X�W�K�R�U�L�W�\�¶�V�� �R�Z�Q���U�H�V�R�X�U�F�H�V���� �6�:�,�,�6���H�[�S�O�L�F�L�W�O�\�� �R�I�I�H�U�V���D��
service for children who are particularly challenging and troubled and who are 
�W�K�H�U�H�I�R�U�H���U�H�J�D�U�G�H�G���D�V���µ�G�L�I�I�L�F�X�O�W���W�R���S�O�D�F�H�¶�����7�K�H���6�:�,�,�6���P�D�Q�D�J�H�U�V���Z�H�U�H���D�V�N�H�G���W�R���J�L�Y�H���D��
brief indication of why a young person might be considered as hard to place. The 
most common reason was given as lack of local authority resources, the explanation 
in the case of 25 (42%) of the young people. Other reasons included being part of a 
sibling group and having additional support needs, and various combinations of 
reasons. No reason was available for nine (15%) of the young people. 
 
 

                                                 
4 The mean length of time placed with SWIIS for this group of 60 young people was 
20.4 months (standard deviation = 9.1). The group was selected with a view to 
forming a longitudinal study for follow-up and therefore young people who were 
placed by SWIIS after June 2008 were not included. These figures are skewed 
somewhat towards those who have been with SWIIS longer, compared to the 
information supplied by carers in response to the questionnaire. Carers reported 
31% of children having been placed with them for less than six months at the time of 
the survey and a further 25% between six months and one year (therefore 56% less 
than a year), with the mean length of placement being 13 months (standard 
deviation = 11.1). 
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3.3 Education  

 
�7�K�H�� �F�K�L�O�G�U�H�Q�� �Z�H�U�H�� �W�\�S�L�F�D�O�O�\�� �D�W�W�H�Q�G�L�Q�J�� �V�F�K�R�R�O�� �Z�L�W�K�L�Q�� �W�K�H�� �I�R�V�W�H�U�� �F�D�U�H�U�¶�V�� �K�R�P�H�� �O�R�F�D�O��
authority but there were six children who, although placed in an authority outside 
their home authority, nevertheless attended education provision in their home 
authority. Most children, i.e. 50 (83%) had been in one school only since being 
placed with SWIIS, while two were in further education and two had progressed from 
school to further education while placed with SWIIS. Among those moving school 
were some transferring from primary to secondary and the data indicated that only 
six had changed schools for other reasons. Thus it appears that typically once 
children are placed with SWIIS they tend to be settled in the same school. 
 
Twenty-five (42%) of the young people were identified as having additional support 
needs, all but one attending mainstream school. There was a broad range of needs 
noted with social, emotional and behavioural difficulties being recorded either solely 
or in combination for more than half of these, including 10 noted as having mental 
health difficulties.  
 
�7�K�H�� �Q�D�W�L�R�Q�D�O�� �V�W�D�W�L�V�W�L�F�V�� �L�Q�G�L�F�D�W�H�� �W�K�D�W�� �������� �R�I�� �O�R�R�N�H�G�� �D�I�W�H�U�� �F�K�L�O�G�U�H�Q�� �K�D�Y�H���D�� �µ�G�L�V�D�E�L�O�L�W�\�¶����
including additional support needs, with 4.2% having social, emotional and 
behavioural difficulties5. It has been suggested that there may be underreporting of 
additional support needs of looked after children in the national data - due perhaps 
either to a lack of clarity about the approach to assessment or insufficient 
advocacy6. The data from SWIIS indicate that a substantially higher proportion of 
the children in their care are recognised as having considerable additional support 
needs than is reported in the wider looked after children population in Scotland. 
 
Additional support needs of the children placed with SWIIS carers were recorded by 
their various schools in the following ways: 
 

 Individual support plans  9 
 Individual education plans  5 
 Education review minutes  4 
 Co-ordinated support plan  3 
 Staged intervention action plan 3 
 Individual Training Plan  1 

                                                 
5 The Scottish Government (2008). Children Looked After Statistics 2007-2008 (published 
November 2008) http://www.scotland.gov.uk/Publications/2008/11/25103230/0. Data derived 
from Table 1.3. 
6 See for example the submission to the Scottish Parliament from the Additional Support 
Needs Tribunals (November 2008) in relation to the Education (Additional Support for 
Learning) (Scotland) Bill. 

Despite typically having challenging behaviour and additional support needs, once 
children are placed with SWIIS they tend to become settled in the same school. 

http://www.scotland.gov.uk/Publications/2008/11/25103230/0
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The three young people with co-ordinated support plans had additional needs 
assessed as follows. One had emotional and mental health issues; one had autism 
and ADHD; the third had ADHD and mental health issues.  Of the young people with 
staged intervention action plans two were noted as having socio-emotional and 
�E�H�K�D�Y�L�R�X�U���G�L�I�I�L�F�X�O�W�L�H�V���D�Q�G���R�Q�H���K�D�G���D�X�W�L�V�P���D�Q�G���7�R�X�U�H�W�W�H�¶�V���V�\�Q�G�U�R�P�H���� 
 
It is important to be cautious about drawing conclusions based on such a small 
sample. However, the snapshot is useful in identifying some potential practice 
issues about which SWIIS might wish to consider having discussions with schools. 
These are as follows:  
 

 Is it clear what the different terms in use mean and are they used similarly for 
similar needs between local authorities and schools? 

 Will this potentially confusing situation be improved as a result of the 
provisions of the Education (Additional Support for Learning) (Scotland) Act 
2009 (S8.1A)7? Broadly this means that a looked after child is assumed to 
have additional support needs by default, unless the requirement has been 
specifically excluded in respect of an individual (S8.1B). 

 Would it be useful to encourage schools to use only two forms of report: 
individual education plan and Co-ordinated Support Plan? 

 

3.4 Educational outcomes 

 
 
Educational outcome data were provided for 23 (38%) of young people for the full 
academic year 2007-2008. Seven of the children were attending primary school and 
15 attended secondary school. Table 1 shows a summary of attendance; the 
primary-age children all had attendances above 96% while the attendance of the 
secondary pupils averaged 92% with a range of 73%-100%. For comparison 
purposes, the average attendance of all pupils in Scotland in 2007-2008 was 94% 
for primary schools and 88% for secondary schools8. Government statistics record 
that children looked after away from home achieve 93% attendance, but do not 
show separate details for fostered children or for primary and secondary stages.   
 
  
 
 
 

                                                 
7 See full text of Act at: 
http://www.opsi.gov.uk/legislation/scotland/acts2009/pdf/asp_20090007_en.pdf  
8 The Scottish Government (2008). Attendance and Absence in Scottish Schools 2007-2008 
(published December 2008) http://www.scotland.gov.uk/Publications/2008/12/18120723/0. 

The young people had better than average attendance  for their stage and status in 
comparison with government data for looked after ch ildren in Scotland and with 
foster children in research reported by the Univers ity of Strathclyde and Scottish 
Government in 2008. 

http://www.opsi.gov.uk/legislation/scotland/acts2009/pdf/asp_20090007_en.pdf
http://www.scotland.gov.uk/Publications/2008/12/18120723/0
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Table 1: Attendance at school during 2007-2008 
 

N=22 Primary Secondary All 

Average 
attendance 97.6% 91.9% 93.7% 

Standard 
deviation 

1.37 8.6 7.5 

 
 
We were also able to compare the attendance of children fostered with SWIIS with a 
subset of children in foster care collected in our own earlier research for Scottish 
Government on 18 local authority pilot projects aimed at boosting the attainment of 
looked after children9. Attendance data were available for 133 children (56 in 
primary school and 77 in secondary school) for 2006-2007 (see Table 2). The study 
found that foster children involved in the pilots generally attended roughly in line with 
the averages for all children. 
 

Table 2: Attendance of children in foster care (Scottish pilot study) 2006-2007 
 

N=133 Primary Secondary All 

Average 
attendance 

94.1% 88.1% 90.6% 

Standard 
deviation 

13.48 14.63 14.42 

 
 
We need to be cautious nevertheless about making claims based on small numbers. 
However, given that SWIIS places children who are typically challenging it is 
encouraging to note that these young people have better than average attendance 
for their stage and status both in relation to national datasets and to the foster 
children subset of the local authority pilots study. 
 
�(�[�F�O�X�V�L�R�Q�� �I�U�R�P�� �V�F�K�R�R�O�� �F�D�Q�� �E�H�� �X�V�H�G�� �D�V�� �D�Q�� �L�Q�G�L�F�D�W�R�U�� �R�I�� �G�L�V�U�X�S�W�L�R�Q�� �L�Q�� �F�K�L�O�G�U�H�Q�¶�V��
engagement with the educational process, but these statistics are difficult to use as 
comparative data since local authorities have different policies and practices in 
relation to exclusions as do individual schools, even though there is national 
guidance. However, the avoidance of exclusion is an aspect of good practice in 
supporting looked after children. 
 
Two of the seven primary-age children placed by SWIIS had been excluded for 
three and five days respectively; one had been excluded only once while the other 
had experienced two periods of exclusion. Three of the 15 secondary children (20%) 
had been excluded for three, four and 18 days respectively and all of these 
exclusions were separate instances of one day. Converted to rates for comparison 
with both national data and with our study of the local authority pilots, these would 
appear to be very high levels of exclusion. We are reluctant to present the data in 
                                                 
9 The Scottish Government (2008). The Educational Attainment of Looked After Children - 
Local Authority Pilot Projects: Final Research Report 
http://www.scotland.gov.uk/Publications/2008/09/12095701/0 

http://www.scotland.gov.uk/Publications/2008/09/12095701/0
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this way because of the small numbers involved. High rates of exclusion might be 
expected as being consistent in children who typically have challenging behaviour. 
Also, our interviews with staff and carers highlighted concerns about instances of 
exclusion taking place without proper consultation and without following the local 
�D�X�W�K�R�U�L�W�\�¶�V�� �R�Z�Q�� �S�U�R�F�H�G�X�U�H�V���� �7�K�L�V�� �P�L�J�K�W�� �E�H�� �D�Q�� �L�V�V�X�H���I�R�U�� �I�X�U�W�K�H�U�� �F�R�Q�V�L�G�H�U�D�W�L�R�Q����
Nevertheless, it needs to be set against the generally high level of attendance 
achieved. 
 
Fifteen of the children placed by SWIIS were at the 5-14 National Assessment 
stage. However data on levels of achievement were available for only six children 
and therefore it is not useful to report these outcomes. There are significant 
administrative challenges associated with collecting attainment data centrally. Also, 
it is important in presenting attainment data for a group of children who have 
troubled backgrounds that we do not contribute to the negative stereotypes of 
looked after young people and the care system. However, if SWIIS wish to monitor 
progress over time of the children they support and also be able to pass on 
information of progress when a child changes placement, it is important to have this 
information. This is an issue for further discussion within the education team. 
 
 

3.5 Other indicators of achievement 
 
In addition to formal school achievements for the 23 young people who had been 
with SWIIS during 2007-08, the SWIIS education managers supplied information 
about other awards and certificates and involvement in clubs. Two of the older 
children (16 years) had obtained sports leaders�¶ awards and one other had achieved 
the ASDAN Bronze award.  Five had been awarded praise postcards during the 
school year and a further two had achieved class certificates. Twenty of the young 
people participated in a range of clubs, most in more than one. The picture is of the 
young people being actively involved in a range of pursuits. The majority (16) took 
part in some form of sports with the most popular being swimming, football and ice-
skating. Three were in the sports leaders group.  Some participated in dance, 
drama, singing, arts and crafts. A few participated in youth clubs, uniformed 
organisations and after school clubs. 
 
 

3.6 Conclusion 
 
A majority (37) of the 60 young people had been placed with SWIIS during the 
course of 2007-���������� �R�U�� �O�D�W�H�U�� �D�Q�G�� �V�R�� �D�� �I�X�O�O�� �\�H�D�U�¶�V�� �H�G�X�F�D�W�L�R�Q�D�O�� �R�X�W�F�R�P�H�V�� �Z�H�U�H�� �Q�R�W��
available, though it was possible to collate some educational outcome data for 23 of 
them. These data can be compared with the national educational outcome data for 
looked after young people, and can also be used as baseline for future evaluations 
of SWIIS�¶�V educational support.   
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SWISS provides foster placements for looked after children regarded as otherwise 
�µ�K�D�U�G���W�R���S�O�D�F�H�¶�� A high proportion of older children and boys are placed with SWIIS 
compared with other agencies. A high proportion of the young people are placed 
away from their home local authority. Local authority managers confirmed that 
children and young people placed with SWIIS are regarded as challenging. The 
most common reason for placement is lack of local authority resources; other 
reasons include being part of a sibling group and having additional support needs.  
 
Once children or young people are placed with SWIIS they tend to become settled in 
the same school. They have better than average attendance for their stage and 
status in comparison with government data for looked after children in Scotland and 
with foster children in research previously reported by the University of Strathclyde. 
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4 THE SWIIS EDUCATION SUPPORT SERVICE  
 

 

4.1 Introduction 
 
The content of this chapter is based on the analysis of extended fieldwork interviews 
with SWIIS staff conducted during April and May 2009.  Before we conducted these 
interviews staff had responded to a questionnaire (see Appendix 1) about tasks they 
performed and challenges they faced in performing these tasks. Since the pre-
interview questionnaires had provided descriptions and illustrations of staff roles, 
during the interviews we were able to focus on how the staff integrated their efforts 
towards supporting educational attainment and achievement, and on their 
perceptions of how their work added value to the overall care package.   
 
In this chapter we present an analysis of the evidence gathered from SWIIS staff in 
relation to Research Question 1. In section 4.2 we explain the approach taken to this 
aspect of the research. In section 4.3 the key findings are presented, while section 
4.4 provides a more detailed thematic analysis of the evidence. Finally, in section 
4.5 we consider some broad issues in relation to the value added by the SWIIS 
education support service. 
 

 

4.2 Approach to this aspect of the research  
 
Since documentary and other information provided by SWIIS indicated that the 
agency adopts a holistic model, we interviewed not only SWIIS staff who have a 
specific remit to promote education but also staff who contribute to the quality and 
stability of placements and to the physical and mental wellbeing of the young 
people. This approach allowed us to describe how people in different roles integrate 
their expertise in trying to add value to the placement experience for the children 
and young people.   
 
The research was significantly influenced by understandings of what constitutes 
good practice in relation to providing support for education within a foster care 
�F�R�Q�W�H�[�W�����:�H�� �G�H�Y�H�O�R�S�H�G���D�� �V�H�W���R�I�� �µindicators of �J�R�R�G���S�U�D�F�W�L�F�H���L�Q���H�G�X�F�D�W�L�R�Q�¶�� �Z�K�L�F�K�� �Z�H��
then used as a bench-mark to guide our fieldwork.  
 
Sources of good practice we consulted in developing the criteria included: Caring for 
Our Children (The Fostering Network, 2004); Count us in: Improving the Education 
of our Looked After Children ���+�H�U�� �0�D�M�H�V�W�\�¶�V�� �,�Q�V�S�H�F�W�R�U�D�W�H�� �R�I�� �(�G�X�F�D�W�L�R�Q���� ����������; 
Education (Collis, 2008); Education: Information for Foster Carers (The Fostering 
Network, 2006); Education Protects: Guidance on the Education of Children and 
Young People in Public Care (Department of Health, 2001); Getting it Right for 

Research Question 1: What are the characteristics o f the additional support 
provided to foster carers by SWIIS education suppor t staff? 
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Every Child in Kinship and Foster Care (Scottish Government, 2007); Learning with 
Care: Care to Learn (Save the Children, 2003); Narrowing the Gap in Outcomes for 
Vulnerable Groups (Waldman, 2007) National Care Standards for Foster Care and 
Family Placements (Scottish Executive, 2005); and No Time to Lose (Elsley, 2006). 
 
We then considered the extent to which SWIIS �H�P�S�O�R�\�H�H�V�¶���D�F�F�R�X�Q�W�V���R�I���W�K�H�L�U���S�U�D�F�W�L�F�H��
were consistent with the indicators of good practice presented below. We also 
�F�R�P�S�D�U�H�G�� �6�:�,�,�6�� �H�P�S�O�R�\�H�H�V�¶�� �D�F�F�R�X�Q�W�V�� �Z�L�W�K�� �W�K�H��carer�V�¶�� �G�H�V�F�U�L�S�W�L�R�Q�V�� �R�I�� �K�R�Z�� �6�:�,�,S 
meets these indicators (see Chapter 5).   
 
The indicators are grouped in five key areas as listed below. The full list is provided 
in Appendix 2. 
 

 Values that underpin all aspects of care. 
 Selection and training of carers and agency staff; supportive monitoring and 

review of carers and staff. 
 Support for carers to address educational and learning matters in relation to 

formal school provision, learning in the home environment and in the wider 
community. 

 Support for young person in relation to school placement, school 
experiences and post-school progression.  Support for young person in 
engaging in learning in the home environment and in the wider community. 

 Effective communication and information management systems. 
 
We conducted interviews with 24 SWIIS staff (see details below). During the 
interviews we asked staff about their roles in supporting educational attainment and 
achievement in general, both directly and indirectly through work with carers. We 
also asked about training for educational development workers, support for carers, 
consonance with Curriculum for Excellence, and good practice based on the 
indicators. Full details of the methodology can be found in Chapter 2 and the semi-
structured interview schedules are provided in Appendix 1. Interviews were fully 
transcribed and in total the transcripts amounted to around 100,000 words.  
 
More specifically, our evidence is based on the following sources:  

 
 Analysis of a total of 25 online questionnaires that were completed by SWIIS 

staff. The questionnaire (see Appendix 1) was used to build a pre-interview 
picture of SWIIS staff activities. The evidence presented is from the 
interviews that followed this analysis.  

 A content analysis of relevant SWIIS policy documents and supporting 
literature.  

 A transcript of an individual semi-structured interview with the head of the 
education support service, focussing on the aims of the service. 

 Transcripts of group interviews with: Senior Education Case Workers 
(Managers), and the Training and Development Co-ordinator; Education 
Case Workers; Education Support Workers; SWIIS Link Workers (Social 
Workers) and their managers; the Health Adviser and the Therapeutic Co-
ordinator. 
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4.3 Key findings  
 

 
 
In summary, our analysis found that SWIIS�¶�V support for education is broadly 
consistent with the �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I�� �J�R�R�G�� �S�U�D�F�W�L�F�H�¶. Staff descriptions of their practice 
were also generally corroborated by the carers in their responses to the 
questionnaire and in the interviews (see Chapter 5). Nevertheless the analysis also 
highlighted some areas of practice which SWISS might consider reviewing in order 
to develop the service further. These are summarised as follows: 
 

 The distinctions between the responsibilities of education case workers and 
education support workers are not always clear to staff and carers. We think 
that these roles could be usefully re-examined with a view to achieving 
greater clarity and consensus about how staff work together and with carers.   

 Arrangements for supporting carers and young people during school 
exclusions could be reviewed with a view to developing more effective 
provision.   

 Training and development activities for placement support workers could be 
developed to enable staff to build explicit learning goals for children and 
young people into the support activities they do with them (e.g. infuse 
learning into outings/recreational activities). 

 Training should focus not only on factual information about national 
curriculum innovations but also on practical implications: what young people 
and their carers might do differently both at school and at home to benefit 
optimally from the innovations.    

 SWIIS could consider whether the agency might want to develop a coherent 
�R�Y�H�U�D�U�F�K�L�Q�J�� �W�K�H�R�U�H�W�L�F�D�O�� �I�U�D�P�H�Z�R�U�N�� �I�R�U�� �W�K�H�� �D�J�H�Q�F�\�¶�V���D�F�W�L�Y�L�W�L�H�V��  For instance, 
some of its training activities are informed by self-regulation theory, and 
SWIIS might consider whether this framework might be useful in guiding its 
overall activity.  

 SWIIS is aware of the advantages of ensuring that its training provision on 
supporting childr�H�Q�¶�V�� �O�H�D�U�Q�L�Q�J�� �D�Q�G�� �G�H�Y�H�O�R�S�P�H�Q�W�� �L�V�� �L�Q�Iormed by research 
literature. SWIIS might consider establishing a link with university staff who 
could share their knowledge of pedagogical research with SWIIS employees 
who support schooling.  

 

4.4 Discussion of the evidence for the findings 
 
This section presents a detailed discussion of the findings in relation to the following 
themes: multi-disciplinary approach, support with schooling, initial and ongoing 
development and review, staff understanding of roles, and views of differences 
between SWIIS and other agencies. 

The type of education support SWIIS provides is not  only likely to lead to enhanced 
attainment by young people but is also a vital comp onent of placement stability for 
challenging and troubled young people. 
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Multi-disciplinary approach 

 
 
During interview, the head of education described her efforts to enable staff to be 
aware of the implications of policy and practice pronouncements from Scottish 
Government, and its key agencies such as HMIE, particularly in relation to 
achievement and attainment. Her aim in this regard was to make sure that that 
information was made available to the education managers so they were well 
informed.   
 

And then they pass that informa�W�L�R�Q�� �R�Q�� �W�R�� �W�K�H�� �V�W�D�I�I�� �«�� �O�R�R�N�L�Q�J�� �D�W�� �K�R�Z�� �Z�H work with 
the local authorities to deliver the targets.  

 
From the initial enquiry from a carer the approach is multi-disciplinary.  An education 
worker often is involved in an initial visit to a prospective carer:  
 

We want the carers to get an idea of the value we place on education. 
 
�6�R�P�H�W�L�P�H�V���H�G�X�F�D�W�L�R�Q���Z�R�U�N�H�U�V���V�L�W���L�Q���R�Q���D�O�O���R�U���S�D�U�W���R�I���W�K�H���F�D�U�H�U�¶�V���V�X�S�H�U�Y�L�V�L�R�Q���V�H�V�V�L�R�Q��
with the SWIIS link social worker. The agency is also working at integrating therapy 
with education, health and social work support.  
 

�5�H�I�H�U�U�D�O�V�� �D�U�L�V�H�� �R�X�W�� �R�I�� �L�Q�W�H�U�D�F�W�L�R�Q�� �Z�L�W�K�� �F�D�U�H�U�V�� �R�U�� �V�W�D�I�I���«�� �R�I�W�H�Q�� �W�K�H�� �P�D�L�Q�V�W�U�H�D�P�¶�V��
�L�Q�D�G�H�T�X�D�W�H���L�Q���W�H�U�P�V���R�I���W�K�H�U�D�S�H�X�W�L�F���U�H�V�R�X�U�F�H�V���«�S�H�R�S�O�H���V�D�\���µ�F�D�Q���Z�H���F�K�H�Z���W�K�L�V���R�Y�H�U�"�¶��
on a daily basis and that is beginning to have a more in�W�H�J�U�D�W�H�G���I�H�H�O���W�K�D�Q���µ�W�K�L�V���F�K�L�O�G��
needs therapy.�¶ �«��I�W�¶�V���K�H�O�S�H�G���W�K�H���G�H�P�\�V�W�L�I�L�F�D�W�L�R�Q���«���W�K�D�W���L�W�¶�V���W�K�L�V���V�S�H�F�L�D�O���Z�H�L�U�G���W�K�L�Q�J��
�W�K�D�W�� �K�D�S�S�H�Q�V�� �L�Q�� �F�O�R�V�H�G�� �U�R�R�P�V�� �«�� �N�L�G�V�� �Z�K�R�� �V�H�H�P�� �W�R�� �E�H�� �H�[�K�L�E�L�W�L�Q�J�� �V�\�Q�G�U�R�P�H�V�� �«�� �L�W��
changes when they come in to a secure and stable placement. Being able to monitor 
�W�K�L�Q�J�V���W�R�J�H�W�K�H�U���P�D�N�H�V���D���E�L�J���G�L�I�I�H�U�H�Q�F�H���«���L�W�¶�V���D�Q���L�Q�W�H�J�U�D�W�H�G���D�S�S�U�R�D�F�K���W�K�D�W���P�D�N�H�V���W�K�H��
difference. A child that can manage himself better is going to take much more 
benefit from education. 

 
An interviewee observed that as the agency expands, formal meeting time will need 
to be provided if the benefits of integration are to be retained. SWIIS staff also 
acknowledged that the multi-disciplinary approach would benefit from further 
development: 
 

T�K�H�U�H�� �K�D�V�� �W�R�� �E�H�� �D�� �E�L�W�� �P�R�U�H�� �Z�R�U�N�� �G�R�Q�H�� �«�� �E�R�X�Q�G�D�U�L�Hs should be getting a wee bit 
more fudged and more overlapping in places. �,�� �W�K�L�Q�N�� �W�K�H�U�H�¶�V�� �V�W�L�O�O�� �D�Q�� �H�O�H�P�H�Q�W�� �R�I��
�µ�H�G�X�F�D�W�L�R�Q�� �Z�R�U�N�H�U�V�� �Z�R�U�N�� �Z�L�W�K�� �W�K�H�� �\�R�X�Q�J�� �S�H�R�S�O�H�� �D�Q�G�� �V�R�F�L�D�O�� �Z�R�U�N�H�U�V�� �Z�R�U�N�� �Z�L�W�K�� �W�K�H��
carers.�¶�����:�H���Q�H�H�G���W�R���O�H�D�U�Q���I�U�R�P���H�D�F�K���R�W�K�H�U���D�Q�G���X�V�H���W�K�D�W���L�Q�I�R�U�P�D�W�L�R�Q more. 

 
The interview transcripts indicate that the social workers and placement support 
workers were aware that maintaining the stability of the placement indirectly 
contributed to educational opportunities, although they reported that they did not 
have a direct role in promoting attainment, which they understood to be the 

�:�H�� �R�E�V�H�U�Y�H�G�� �W�K�D�W�� �D�� �S�D�U�W�L�F�X�O�D�U�� �V�W�U�H�Q�J�W�K�� �L�Q�� �6�:�,�,�6�¶�V�� �Z�R�U�N�� �L�V�� �L�W�V�� �P�X�O�W�L-disciplinary 
approach, which is supported by effective communica tion across the agency. 
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e�G�X�F�D�W�L�R�Q�� �Z�R�U�N�H�U�V�¶�� �U�H�V�S�R�Q�V�L�E�L�O�L�W�L�H�V����They believed that an education team with 
�V�S�H�F�L�D�O�L�V�W�� �N�Q�R�Z�O�H�G�J�H�� �Z�D�V�� �D�� �S�D�U�W�L�F�X�O�D�U�O�\�� �H�I�I�H�F�W�L�Y�H�� �Z�D�\�� �R�I�� �P�H�H�W�L�Q�J�� �W�K�H�� �D�J�H�Q�F�\�¶�V��
obligations concerning education of young people.  
 
The evidence from carers reported in Chapter 5 suggests that social workers use 
time released as a result of the use of placement support workers to engage in high 
quality intensive support, monitoring and review work with carers that requires 
advanced social work skills. Most carers interviewed said that they could not have 
maintained the placement without this intensive, high quality support. The placement 
support workers provided examples of typical tasks (listed below), although they 
said that they had to be willing to step in and do virtually anything. 
 

 A child had been unwell at school but the carer had a meeting at the school, 
so the placement support worker collected the child to allow the carer to go 
to the meeting.  

 A placement support worker had taken two children from different families 
out for the afternoon for a MacDonald�¶�V�� �D�Q�G�� �W�R�� ����-pin bowling. One of the 
children was out of school and so it gave the carer a break from having the 
child 24/7.   

 Another spoke of making up a model with a child. 
 Several spoke of one aspect of their role as helping the children gain 

confidence in talking with adults and that taking them on outings provided 
opportunities for the children to talk.  

 One arranged transport to support contact with their birth parents. 
 Another described sitting in on contact visits (apparently replacing a social 

worker colleague). 
 One took on the role of organising respite care �± this could be complex 

because the respite carers had to be matched to the needs of the young 
person. 

 Typically placement support workers offered practical advice, e.g. a carer 
had phoned in one morning saying she suspected the child had been 
�µ�E�X�]�]�L�Q�J�¶���D�H�U�R�V�R�O���G�H�R�G�R�U�D�Q�W�V�����V�R���D�G�Y�L�F�H���K�D�G���E�H�H�Q���W�R���J�H�W���U�L�G���R�I���D�H�U�R�V�R�O�V���D�Q�G��
buy roll-on deodorant in the short term until the issue could be considered 
more closely. This information was then passed to social worker to take up 
the case. Placement support workers described other practical problems like 
head lice and soiling that they would talk about with the carer whilst also 
making a referral to the health adviser for more specialised support. 

 Some were involved in the summer activity programme, although this was 
voluntary. 

 
When placement support workers required more specialist advice they had easy 
access to a health adviser, who made an important contribution to training and 
development as well as being on hand to advise carers on managements of matters 
that might have jeopardised placements.   
 
The placement support workers worked on a ratio of one worker to 12 families �± but 
at the time of interview the caseload exceeded this because of growth and they 
needed to appoint another worker. �7�K�L�V�� �U�R�O�H�� �R�Y�H�U�O�R�D�G�� �P�L�J�K�W�� �D�F�F�R�X�Q�W�� �I�R�U�� �F�D�U�H�U�V�¶��
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perceptions that practical support was often inadequate when children were 
excluded from school. Providing support for carers whose children were not in 
school was a recurring theme. 
 

The carers get worn out, they need a break, so I take the kids out somewhere and 
do things with them. 

 
With further training and development placement support workers could be 
encouraged to integrate their work more fully with education support to become 
more multi-disciplinary in their approach. They might infuse informal learning into the 
recreational activities they do with children. For instance, explicit learning goals 
might be set for recreational activities such as 10-pin bowling, cinema visits and 
going out for a meal. Such goals might include encouraging young people to 
articulate why they prefer doing some things rather than others, and involving them 
in planning and evaluating outings in a fairly structured way that might include some 
simple research and writing. Other ideas are mentioned in the later section on Initial 
and Ongoing Development and Review.  
 
The SWIIS model seems to combine the benefits of multi-disciplinary working with 
those that arise from having employees with specialist knowledge of education, 
health and therapy. For example, an education manager commented: 
 

When any of us visits a carer we can recognise if her question is something we can 
�D�Q�V�Z�H�U�� �I�U�R�P�� �D�Q�� �H�G�X�F�D�W�L�R�Q�� �E�D�F�N�J�U�R�X�Q�G���� �R�U�� �L�I�� �L�W�¶�V�� �V�R�P�H�W�K�L�Q�J�� �I�R�U�� �W�K�H�� �6�R�F�L�D�O�� �:�R�U�N�H�U����
something for the health adviser, or something for a therapist.   

  

Support with schooling 
 
SWIIS are careful in selecting carers who value education. Carers are asked to do 
pre-interview tasks such as finding out what inspections reports are like for different 
schools in the area, and to think about how their skills, talents and interest could 
support the education of young people.  
 
SWIIS are also careful in selecting education workers who are: 
 

�« confident and experienced, in terms of having worked within an education setting, 
not necessarily mainstream. �%�X�W�� �W�K�H�� �U�H�T�X�L�U�H�P�H�Q�W�� �L�V�� �W�K�D�W�� �W�K�H�\�¶�O�O�� �K�D�Y�H�� �K�D�G�� �G�L�U�H�F�W��
experience of working partnership at authority level, with those in education and key 
officers in education �± a minimum of five years �± �W�K�D�W�¶�V�� �W�K�H�� �F�D�V�H�� �Z�R�U�N�H�U�V��- an 
education to degree level, definitely. 

 
Education support workers should have had significant experience in working with 
�Y�X�O�Q�H�U�D�E�O�H���F�K�L�O�G�U�H�Q���«��not necessarily an education to degree level. 

 
The following description by an education manager suggests that SWIIS education 
workers build on and extend their previous experience in other organisations.  
Consequently, they develop and apply specialist knowledge of schooling that other 
professionals, such as social workers, cannot be expected to acquire in the time 
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available. The two interview extracts reproduced below illustrate typical education 
worker activities: 
 

There would always be an education case worker at the planning meeting, pulling all 
�W�K�H���L�Q�I�R�U�P�D�W�L�R�Q���W�R�J�H�W�K�H�U���«���I�L�Q�G�L�Q�J���R�X�W���Z�K�D�W���V�X�S�S�R�U�W�V���K�D�Y�H���E�H�H�Q���S�X�W���L�Q���S�O�D�F�H���«���D�Q�G��
ensuring the plan is appropriate. T�K�H�\�� �K�D�Y�H���D���U�R�O�H���L�Q���G�H�Y�H�O�R�S�L�Q�J���F�D�U�H�U�V�¶���N�Q�R�Z�O�H�G�J�H��
�D�Q�G�� �V�N�L�O�O�V�� �«�� �D�Q�G�� �W�R�� �K�D�Y�H���D�Q�� �R�Y�H�U�Y�L�H�Z�� �«�� �L�Q���V�F�K�R�R�O�� �>�R�I�@�� �K�R�Z���Z�H�O�O�� �W�K�H�\�¶�U�H�� �G�R�L�Q�J���� �$re 
they getting all the entitlements, are their reviews happening�"�� �«�� �7hey identify key 
�S�H�R�S�O�H�� �L�Q�� �W�K�H�� �O�R�F�D�O�� �D�X�W�K�R�U�L�W�\�� �«�� �D�Q�G�� �W�K�H�� �V�F�K�R�R�O�� �«�� �J�D�W�K�H�U���P�R�Q�W�K�O�\�� �X�S�G�D�W�H�V�� �«��
negotiate additional support. The support workers would be doing direct work with 
the youngster, more so than the case worker. 
 
�6�R�P�H�W�L�P�H�V�� �\�R�X�¶�O�O�� �S�K�R�Q�H�� �V�F�K�R�R�O�V�� �D�Q�G�� �D�V�N�� �W�K�H�P�� �W�R�� �R�U�J�D�Q�L�V�H�� �D�� �S�O�D�Q�Q�L�Q�J�� �P�H�H�W�L�Q�J�� �«��
�D�Q�G�� �L�W�� �G�U�D�J�V�� �R�Q�� �D�Q�G�� �R�Q�� �D�Q�G�� �Z�K�D�W�� �Z�H�¶�Y�H�� �G�R�Q�H�� �L�V�� �V�D�L�G: �µ�U�L�J�K�W�� �Z�H�¶�O�O�� �K�R�V�W�� �W�K�H�� �S�O�D�Q�Q�L�Q�J��
meeting and do all the necessary admin���¶�� �,�W�¶�V�� �D�E�R�X�W�� �P�D�N�L�Q�J�� �V�X�U�H�� �W�K�D�W�� �W�K�H�� �W�U�D�Q�V�L�W�L�R�Q��
�L�V�Q�¶�W���W�R�R���O�H�Q�J�W�K�\�����Z�L�W�K�R�X�W���D�Q�\���N�L�Q�G���R�I���V�F�K�R�R�O���F�R�Q�W�D�F�W�� 

 
Once a young person is placed in a school, an important role for education workers 
�L�V�� �G�H�Y�H�O�R�S�L�Q�J�� �F�D�U�H�U�V�¶�� �N�Q�R�Z�O�H�G�J�H�� �D�Q�G�� �V�N�L�O�O�V�� �W�R�� �D�� �O�H�Y�H�O�� �Z�K�H�U�H�� �W�K�Hy can work 
independently in suppor�W�L�Q�J�� �\�R�X�Q�J�� �S�H�R�S�O�H�¶�V�� �V�F�K�R�R�O�L�Q�J����The education workers 
�P�R�Q�L�W�R�U���D�Q�G���V�X�S�S�R�U�W���D���F�D�U�H�U�¶�V���D�W�W�H�P�S�W�V���W�R���G�R���W�K�L�V�� 
 

�:�K�L�O�H�� �W�K�D�W�¶�V�� �>�L���H���� �W�K�H�� �F�D�U�H�U�V�¶�� �H�I�I�R�U�W�V�@�� �J�R�L�Q�J�� �R�Q��the education case worker would be 
making back-up phone calls with t�K�H���F�D�U�H�U���D�Q�G���Z�L�W�K���W�K�H���V�F�K�R�R�O���«���\�R�X�¶�U�H���D�O�Z�D�\�V���S�D�U�W��
�R�I���W�K�H���W�U�L�D�Q�J�O�H�������,�W�¶�V���Q�R�W���D���F�D�V�H���R�I���Z�D�L�W�L�Q�J���X�Q�W�L�O���\�R�X�¶�U�H���F�D�O�O�H�G����You are being pro-active 
�«���D�W�W�H�Q�G�L�Q�J���P�H�H�W�L�Q�J�V���� 
 

Many examples appeared of how education case worker and education support 
worker roles are integrated to good effect, particularly in the case of young people 
who are struggling to cope with school work. For example, a case worker gave the 
following description: 
 

We put together an action plan with the school, at our education review, and 
identified that it would be good for the support worker to come in and help to set up 
work for the young person. W�H�¶�O�O�� �F�R�Q�V�W�D�Q�W�O�\�� �U�H�Y�L�H�Z�� �K�R�Z�� �L�W�� �L�V�� �D�Q�G�� �Z�K�H�Q�� �W�K�H�� �\�R�X�Q�J��
�S�H�U�V�R�Q���F�R�P�S�O�H�W�H�V���W�K�H���D�J�U�H�H�G���S�L�H�F�H�V���R�I�����V�F�K�R�R�O�����Z�R�U�N���Z�H���V�D�\���µ�Z�K�H�U�H���D�U�H���Z�H���Q�H�H�G�L�Q�J��
to go next���¶���:e would formulate another plan with the school as �W�R���Z�K�D�W���Z�H�¶�U�H���G�R�L�Q�J����
and why. All this will be evaluated with the school.   
 

Some seriously disaffected young people are likely to disrupt classrooms �± �µkick-
off�¶? - and as a result become excluded from school. Others find it very difficult to 
derive any benefit at all from schooling. In such cases SWIIS education workers 
provide strong intensive support of a type that is often beyond the resources of the 
school. As well as intervening to ensure that young people are given learning 
activities that engage them, support workers might stay in the school, often getting 
�R�Q���Z�L�W�K���W�K�H�L�U���R�Z�Q���D�G�P�L�Q�L�V�W�U�D�W�L�Y�H���Z�R�U�N���L�Q���W�K�H���O�L�E�U�D�U�\�������µ�L�Q���F�D�V�H���D�Q�\�W�K�L�Q�J���K�D�S�S�H�Q�V,�¶���D�Q�G��
�W�R���µ�G�H�D�O�� �Z�L�W�K���D�Q�\�� �L�V�V�X�H�V���W�K�D�W���D�U�L�V�H���¶ In these ways they seem to help to reduce the 
incidence of school exclusions. 
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For instance, the ASDAN10 scheme allows young people to gain accreditation for 
wider achievements. These schemes require students to submit evidence of their 
learning and often education workers show carers how they can help young people 
to assemble such evidence in the form required for the award.  
 
The interview transcripts indicate that SWIIS places great emphasis on ensuring that 
�V�W�D�I�I���D�U�H���µ�X�S���W�R���V�S�H�H�G�¶���Zith developments in education. Another recurring sentiment 
expressed in the interviews was the need to be pro-active. There was also much 
evidence in interviews that such curriculum and pedagogical developments had 
been the focus of training events for carers and staff. For example, one informant 
said: 

 
HIMIE priorities for this year are literacy and numeracy and we need to look at ways 
of linking in with that.  �:�H�¶�Y�H���J�R�W���D���S�O�D�Q���I�R�U���W�K�L�V���\�H�D�U.  
 

Our interview transcripts suggested that, although carers had grasped factual 
information about such innovations as �µ�&�X�U�U�L�F�X�O�X�P�� �I�R�U�� �(�[�F�H�O�O�H�Q�F�H�¶��they would have 
benefited from more opportunities to discuss what practical impact this innovation 
might have on the young people.  For instance, if the school curriculum moves more 
towards project work young people will need more support in working independently.  
SWIIS should consider reviewing how they can deliver training that focuses much 
more on practical implications of national curriculum innovation for young people 
both at home and in school.    
 
Education workers also contribute to carer support meetings, where they often 
provide information on educational matters that carers have been raising. For 
�L�Q�V�W�D�Q�F�H�����D�W���R�Q�H���P�H�H�W�L�Q�J�� �D�Q���H�G�X�F�D�W�L�R�Q���Z�R�U�N�H�U���µ�E�U�R�X�J�K�W���D�� �O�R�D�G���R�I�� �U�H�V�R�X�U�F�H�V�¶�� �W�R���K�H�O�S��
carers to understand the notion of levels of attainment which is used in the 
education system. Carers had been expressing confusion about what levels of 
attainment mean in different areas of the curriculum.  
 
�$�� �Y�H�U�\�� �V�L�J�Q�L�I�L�F�D�Q�W�� �F�R�Q�W�U�L�E�X�W�L�R�Q�� �W�R�� �F�D�U�H�U�V�¶�� �G�H�Y�H�O�R�S�P�H�Q�W�� �Z�D�V�� �R�Q�H-to-one coaching by 
�V�W�D�I�I�����L�Q���F�D�U�H�U�V�¶���K�R�P�H�V���R�U���D�W���V�F�K�R�R�O���P�H�H�W�L�Q�J�V���� 
 

That could be anything from attending meetings, speaking at meetings, right through 
�W�R���W�K�H���E�H�K�D�Y�L�R�X�U���P�D�Q�D�J�H�P�H�Q�W���L�Q���W�K�H���K�R�P�H���«���D�Q�G���W�K�H�U�H�¶�V���S�L�W�I�D�O�O�V���D�U�R�X�Q�G���D�V���Z�H�O�O���«��
�L�W�¶�V���Y�H�U�\���H�D�V�\���W�R���F�U�H�D�W�H���D���P�R�G�H�O���R�I���Gependency. 
 
C�R�Q�V�W�D�Q�W���U�H�P�L�Q�G�H�U�V���«���W�K�H���F�D�U�H�U�V���V�K�R�X�O�G���E�H���G�R�L�Q�J���W�K�D�W�« 
 
�7�K�H�U�H�¶�V���D���K�X�J�H���H�P�S�K�D�V�L�V���R�Q���R�X�W-of-school learning. 
 

                                                 
10 See http://www.asdan.org.uk/ 

Education workers help carers and young people to d erive benefit from 
participation in schemes run by schools to encourag e wider achievements.  
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Carer assessments include reviews of how well they have met SWIIS educational 
expectations and education case workers are involved in these assessments, which 
are included in reports to the fostering panel.  
 
Later in this report (see Chapter 5) we present a considerable body of evidence 
supporting our observation that carers found all these forms of support very 
valuable.  

 

Initial and ongoing development and review  
 

SWIIS has considerable strengths in providing professional development. This is 
�S�D�U�W�L�F�X�O�D�U�O�\�� �L�P�S�R�U�W�D�Q�W�� �V�L�Q�F�H�� �6�:�,�,�6�� �V�W�D�I�I�� �K�D�Y�H�� �D�� �N�H�\�� �U�R�O�H�� �L�Q�� �G�H�Y�H�O�R�S�L�Q�J�� �F�D�U�H�U�V�¶��
understanding of how to support schooling and how to manage behaviours that 
might jeopardise the �F�K�L�O�G�¶�V���R�U���\�R�X�Q�J���S�H�U�V�R�Q�¶�V��placement.   
 

The [professional development] strategy is on two levels: workforce development in 
terms of staff and in terms of carers. W�H�� �K�D�Y�H�� �D�Q�� �D�S�S�U�D�L�V�D�O�� �V�\�V�W�H�P�� �«�� �V�W�D�I�I�� �D�U�H��
reviewed against the job �G�H�V�F�U�L�S�W�L�R�Q���«���Z�H���K�D�Y�H���D��six-monthly review and targets set 
�D�Q�G���G�H�Y�H�O�R�S�P�H�Q�W���Q�H�H�G�V���L�G�H�Q�W�L�I�L�H�G���D�Q�G���D���S�O�D�Q���P�D�G�H�����Z�K�L�F�K���Z�R�X�O�G���E�H���U�H�Y�L�H�Z�H�G���« 
 

Both formal (workshop based) and informal development activities make important 
contributions to the performance of both agency staff and carers. We heard about 
the extent to which informal development activities are regarded as important: 
 

�«�� �F�R�Q�W�L�Q�X�D�O�O�\�� �J�L�Y�L�Q�J�� �I�H�H�G�E�D�F�N�� �W�R�� �F�D�U�H�U�V�� �«�� �H�Q�V�X�U�L�Q�J�� �W�K�D�W�� �W�K�H�\�¶�U�H�� �V�W�L�O�O�� �F�R�Q�W�L�Q�X�L�Q�J�� �R�Q��
the learning curve and to give them critical feedback. So, education case workers 
�Q�H�H�G���W�R���Q�R�W�L�F�H�����R�E�V�H�U�Y�H���« 

 
 
Support for staff 
 
The tenor of interviews suggested that SWIIS staff sought knowledge of ways of 
promoting the development of children and young people. For instance, the notion of 
cognitive self-regulation which has been influential in research and practice had 
been integrated into training for staff and carers. Insights from other influential 
theoretical frameworks, including attachment theory and self-esteem, had informed 
training programmes. Training in active listening, a key aspect of person-centred 
counselling, was being offered to carers as a tool for making everyday interactions 
with young people more productive. The development activities included other ideas 
that have been influential in schools, such as the use of praise.  SWIIS might want 
to widen the literature that informs training in this area, for example: (Maclellan, 
2006).   
 
These theoretical notions had been adopted for their value in explaining and 
managing issues which carers perceive as challenging and which are likely to 
jeopardise placements if they are not properly managed. By introducing these ideas 
and their implications for practice the agency equipped carers with tools derived 
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from rigorously conducted research (e.g. for a review of the notion of cognitive self-
regulation and its role in education see: (Maclellan & Soden, 2006). Interestingly, 
after an interview a carer contacted the researcher to ask for advice on further 
accessible reading about attachment issues.  
 
During our discussion of self-regulation an education worker explained the role of 
underpinning theory in supporting practice:  
 

C�K�R�R�V�H�� �D�� �P�R�G�H�O�� �D�Q�G�� �P�D�N�H�� �V�X�U�H�� �L�W�¶�V�� �F�R�Q�V�L�V�W�H�Q�W�� �D�F�U�R�V�V�� �W�K�H�� �R�U�J�D�Q�L�V�D�W�L�R�Q�� �U�D�W�K�H�U�� �W�K�D�Q��
�N�L�Q�G�� �R�I�� �D�G�� �K�R�F�� �« self-�U�H�J�X�O�D�W�L�R�Q�� �«�� �L�W�� �K�H�O�S�V�� �W�R�� �D�G�G�U�H�V�V�� �W�K�H�� �F�K�D�O�O�H�Q�J�L�Q�J�� �E�H�K�D�Y�L�R�X�U�V��
�W�K�L�Q�J���E�X�W���L�W�¶�V���P�R�U�H���W�K�D�Q���W�K�D�W�����L�W�¶�V���D���V�W�H�S���E�H�\�R�Q�G���W�K�Dt. I�W�¶�V���D�E�R�X�W���H�T�X�L�S�S�L�Q�J���F�K�L�O�G�U�H�Q���Z�L�W�K��
the ability to make informed decisions. So we kind of all spoke about it [names four 
education colleagues]�������6�R���Z�H�¶�Y�H���U�X�Q���W�Z�R���S�L�O�R�W���J�U�R�X�S�V���«���P�D�Q�D�J�H�U�V���K�D�Y�H���E�H�H�Q���W�K�H�U�H����
social workers, education workers, carers, all at the same traini�Q�J�����«�����$�Q�G���W�K�H�Q���V�W�D�I�I��
become �F�R�D�F�K�H�V�����P�H�Q�W�R�U�V���«���E�X�W���L�W�¶�V���D�W��the evaluation stage. 
 

There would seem to be good reasons for SWIIS to consider extending ideas from 
self-regulation literature across all areas of its work. Ideas consistent with this 
�O�L�W�H�U�D�W�X�U�H�� �K�D�G�� �E�H�H�Q�� �L�Q�W�U�R�G�X�F�H�G�� �L�Q�W�R�� �F�D�U�H�U�V�¶�� �S�U�D�F�W�L�F�H�� �W�K�U�R�X�J�K�� �Z�U�L�W�L�Q�J�� �G�D�L�O�\�� �O�R�J�V�� �W�K�D�W��
were reviewed in a supportive way with their link workers, as well as through training 
events that showed how the ideas could be used in developing young people. The 
i�G�H�D�V���K�D�G���D�O�V�R���S�H�Q�H�W�U�D�W�H�G���V�R�P�H���R�W�K�H�U���D�V�S�H�F�W�V���R�I���W�K�H���D�J�H�Q�F�\�¶�V���Z�R�U�N���D�Q�G���V�H�H�P�H�G���W�R��
make sense to staff and carers. SWIIS could consider whether they might want to 
go further in using self-regulation theory to provide a coherent overarching 
theoretical framewor�N���I�R�U���W�K�H���D�J�H�Q�F�\�¶�V���D�F�W�L�Y�L�W�L�H�V���� 

 
 
Although they are performing a valuable function in releasing social work time, 
further development opportunities for placement support workers might enable them 
to do some of these tasks in ways that combined the task performance with more 
structured informal learning for the children. SWIIS might look at development 
opportunities for placement support workers that enable them to integrate informal 
learning into their support activities with children excluded from school. For instance, 
placement support workers might plan how they can introduce informal learning 
when they are accompanying the children on leisure outings. Such outings could be 
designed with an educational focus that involved such tasks as gathering 
information, making a photographic or video record during an outing, and afterwards 
talking or finding out more about the experience in a structured way.   
 
Activities to encourage more explicit awareness of learning opportunities during 
leisure activities might be part �R�I���S�O�D�F�H�P�H�Q�W���V�X�S�S�R�U�W���Z�R�U�N�H�U�V�¶���G�H�Y�H�O�R�S�P�H�Q�W���D�F�W�L�Y�L�W�L�H�V�� 
For instance, they might set goals such as developing vocabulary with the child or 
flagging up with the child what he/she is learning, such as doing things in a 
sequence and examples of how he/she is becoming better at self-regulation. It is 
possible that placement support workers did include such conversation in their 

Placement support workers need more training on how  they can infuse informal 
learning into their tasks and this suggests that th e training they receive does not 
go far enough.  
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interactions with children but did not think this was worth mentioning it during the 
interview. They did mention the social education benefits of their work, rather than 
wider learning that could be pursued. 
 

This was the first time the two children had met so it gave them a new contact. 
 
Evidence is presented in Chapter 5 that SWIIS appears to be adept not only in 
developing their social work and education staff but also in designing training events 
and one-to-one coaching for foster carers. More use could be made of scenarios in 
the training sessions: for instance, during small group work carers might write 
scenarios of challenging situations they have experienced and present their 
scenarios to other groups for discussion. Involving carers and their older children as 
presenters at training sessions allowed families to participate in the design of 
training opportunities and this aspect could be developed further. 
 

Staff understandings of roles 
 

Social workers and placement support workers  
 
When we asked questions about roles there seemed to be clarity about how the 
roles of social workers and placement support workers differed or complemented 
each other, and clarity about boundaries between their own roles and that of the 
education staff. The view was that placement support workers have a more practical 
support role than social workers but sometimes they do practical tasks that social 
workers might do in a local authority (e.g. they might help with contact visits with 
birth parents).  
 
One of the social workers said that they were not supposed to work directly with the 
young people on educational matters. One of the placement support workers 
described overlap with the education support workers and helping with ASDAN 
awards, but the others were quite clear that they did not do this. The worker had got 
involved because of previous experience. It appeared that placement support 
workers engaged in different things depending on their individual experience, skills 
and interests. Asked if they did things like help with homework they told us that that 
�Z�D�V�� �W�K�H�� �F�D�U�H�U�¶�V��job but if help was needed the education support worker would 
�µteach the carers how to do that���¶  
 
The SWIIS social workers we interviewed showed a commitment to being open with 
carers about that imbalance of power and finding ways of managing it that respected 
�E�R�W�K���W�K�H���F�D�U�H�U�V�¶���O�H�J�L�W�L�P�D�W�H���F�R�Q�F�H�U�Q�V���D�Q�G���W�K�H���Q�H�H�G�V���R�I���W�K�H���\�R�X�Q�J���S�H�R�S�O�H���� 
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Education Case Worker and Education Support Worker   
 

 
 
The education managers could explain clearly the distinction between the education 
case worker and education support worker roles but pointed out that the education 
support workers sometimes performed some case worker tasks as well as support 
tasks.  A key informant explained: 
 

The education case worker has more of a strategic role in terms of planning, 
monitoring, evaluating how the youngster is, really from pre-�S�O�D�F�H�P�H�Q�W�����«�� 

 
This distinction seemed to be understood by education support workers, who 
referred to their performance of education case w�R�U�N�H�U���W�D�V�N�V���D�V���G�R�L�Q�J���µ�D���G�X�D�O���U�R�O�H�¶������
Managers believed that this experience helped support workers to develop case 
worker competences that would make them better prepared to achieve promotion 
within SWIIS:  
 

Some staff want to progress in SWIIS and have asked that they take on additional 
responsibility, in learning the case worker job. 
 

There were other reasons for encouraging a �µ�G�X�D�O���U�R�O�H�¶�� 
 

Quite often they [support workers] �Z�L�O�O���F�R�Y�H�U���I�R�U���P�H�H�W�L�Q�J�V���«���E�H�F�D�X�V�H���W�K�H�\���N�Q�R�Z���W�K�H��
young �S�H�U�V�R�Q���� �D�Q�G�� �W�K�D�W�¶�V�� �W�K�H�� �S�H�U�V�R�Q�� �>�L���H���� �V�X�S�S�R�U�W�� �Z�R�U�N�H�U�@ the young person and 
carer would feel most comfortable with in the room. 

 
Although some support w�R�U�N�H�U�V���V�D�Z���W�K�L�V���µ�G�X�D�O���U�R�O�H�¶���D�V���D�Q���R�S�S�R�U�W�X�Q�L�W�\���R�W�K�H�U�V���G�L�G���Q�R�W��
perceive it in such a positive light, particularly when it occurred frequently. When 
dissatisfaction was expressed it seemed to arise in part from perceptions of role 
overload or from feelings of not being adequately recompensed for taking on the 
dual role: 
 

Well at [school, named] �,�¶�O�O�� �E�H�� �X�S���W�K�H�� �V�W�D�L�U�V���L�Q�� �D�� �P�H�H�W�L�Q�J�� �«���� �D�Q�G�� �W�K�H�Q���J�R�� �D�Q�G���Z�R�U�N��
with the young person. 
 
�,���W�K�L�Q�N���L�W�¶�V���I�L�Q�H���G�R�L�Q�J���W�K�H���G�H�Y�H�O�R�S�P�H�Q�W���F�D�V�H�Z�R�U�N���L�I���\�R�X�¶�Y�H���R�Q�O�\���J�R�W���R�Q�H���R�U���W�Z�R���F�D�V�H�V����
�E�H�F�D�X�V�H�� �\�R�X�¶�U�H�� �O�H�D�Uning about the caseworker job. But when it gets to like eight 
�F�D�V�H�V���« 
 
I�W�¶�V���W�U�\�L�Q�J���W�R���I�L�W���L�Q���W�K�H���V�X�S�S�R�U�W���Z�R�U�N�����E�H�F�D�X�V�H���\�R�X�¶�U�H���D�O�P�R�V�W���U�X�Q�Q�L�Q�J���R�X�W���R�I���W�L�P�H���I�R�U���W�K�H��
�V�X�S�S�R�U�W���Z�R�U�N���E�H�F�D�X�V�H���\�R�X�¶�Y�H���J�R�W���W�K�H���F�D�V�H���Z�R�U�N���V�W�X�I�I���W�K�D�W���\�R�X���Z�H�U�H���J�L�Y�H�Q���Z�K�H�Q���W�K�H��
support work was really quiet. 
 
�:�H�¶�U�H���O�R�R�N�L�Q�J���W�R���J�H�W���D�Q�R�W�K�H�U���H�G�X�F�D�W�L�R�Q���F�D�V�H���Z�R�U�N�H�U���D�Q�G���\�R�X�¶�U�H���V�D�\�L�Q�J���µ�,�¶m doing the 
�M�R�E�¶�� �D�Q�G�� �\�H�W�� �W�K�H�\�¶�U�H�� �H�P�S�O�R�\�L�Q�J�� �V�R�P�H�E�R�G�\�� �H�O�V�H�� �D�Q�G�� �W�K�H�\�� �G�R�Q�¶�W�� �N�Q�R�Z�� �L�I�� �W�K�H�\�� �D�U�H��
capable of doing it.   
 

The distinctions between the responsibilities of ed ucation case workers and 
education support workers are not always clear to s taff and carers. 
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Y�R�X�¶�U�H���J�H�W�W�L�Q�J���P�L�[�H�G�� �P�H�V�V�D�J�H�V���D�E�R�X�W���¶�\�R�X�¶�U�H���J�U�H�D�W���� �\�R�X�¶�U�H���Going a really good job, 
�Z�R�X�O�G�Q�¶�W�� �Z�D�Q�W�� �W�R�� �O�R�V�H�� �\�R�X�¶�� �E�X�W�� �W�K�H�Q�� �\�R�X�¶�U�H�� �Q�R�W�� �E�H�L�Q�J���P�R�Y�H�G�� �I�R�U�Z�D�U�G���� �7�K�D�W�¶�V�� �T�X�L�W�H��
�I�U�X�V�W�U�D�W�L�Q�J�������,�W�¶�V���D���T�X�D�O�L�I�L�F�D�W�L�R�Q���W�K�L�Q�J���«���,���K�D�Y�H�Q�¶�W���J�R�W���P�\���G�H�J�U�H�H. 
 
There was the time last year when we were told to write down what all our 
responsi�E�L�O�L�W�L�H�V���Z�H�U�H���«���\�R�X���N�Q�R�Z�����\�R�X���Q�H�Y�H�U���J�R�W���D�Q�\���F�U�H�G�L�W���R�U���D�Q�\�W�K�L�Q�J���S�X�W���L�Q���S�O�D�F�H��
for it. 

 
Some of the role overload seems to have arisen because demand for education 
support work is not evenly spread throughout the year. In particular, timing of school 
exclusions, which place heavy demands on support workers, cannot easily be 
predicted. The allocation of case work to education support workers is a way of 
addressing this issue and could work well if the overall load on support workers is 
carefully monitored and promotion is sensitively managed.    
 
An education informant suggested that, since  the ratio for education support is one 
education worker for every 10 young people, it might be worth considering the 
employment of education case workers who also do some support work. This 
solution attracted some support from both grades of education worker.   
 

Y�R�X���F�R�X�O�G���G�R���W�K�H���G�X�D�O���U�R�O�H���L�I���\�R�X���G�L�G�Q�¶�W���K�D�Y�H���D�O�O���W�K�H���R�W�K�H�U���D�G�G�L�W�L�R�Q�V. 
 

Views of differences between SWIIS and other agenci es (e.g. local authority) 
 
The social worke�U�V�¶�� �S�H�U�F�H�S�W�L�R�Q�V�� �Z�H�U�H�� �W�K�D�W�� �O�R�F�D�O�� �D�X�W�K�R�U�L�W�L�H�V��vary in the extent to 
which they are effective in prioritising education for looked after children.  
 

Local authorities �S�X�W���D���K�X�J�H���H�P�S�K�D�V�L�V���R�Q���H�G�X�F�D�W�L�R�Q���D�V���D���S�U�L�R�U�L�W�\���� �µ�E�X�W���W�K�H�\�� �G�R�Q�¶�W���G�R��
anything about it.  They �G�R�Q�¶�W���K�D�Y�H���W�K�H���U�H�V�R�X�U�F�H�V���R�U���F�D�S�D�F�L�W�\�¶������ 

 
The social workers were generally supportive of having an education team in SWIIS, 
because it makes a difference and means that the education support for young 
people is effective.   
 
In the local authority setting the social workers might be expected to take on the 
educational support role for carers as well as carrying out school liaison duties such 
as attending school meetings and ensuring there is an education plan. So the 
existence of the SWIIS education team m�D�G�H���D���E�L�J���G�L�I�I�H�U�H�Q�F�H���W�R���W�K�H���V�R�F�L�D�O���Z�R�U�N�H�U�V�¶ 
role as it allowed them to concentrate on the social work aspects of the job.   
 

�<�R�X�¶�U�H���V�S�U�H�D�G���V�R���W�K�L�Q�O�\���>�L�Q���D���O�R�F�D�O���D�X�W�K�R�U�L�W�\�@�� 
 
Coming out of a local authority it felt quite empowering [having clearer role 
distinctions]. 

 
The social workers explained that, in the local authority setting, social work and 
education are typically located in different departments and often there is limited 
communication between them. For example, they gave examples of meetings that 
had been organised and for which education officials were expected to make sure 
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that representatives from schools attended, but they had not arrived and 
subsequently it transpired this was because they had not been told about the 
arrangements. By contrast, they explained, that In SWIIS they have regular joint 
meetings. Being located in one office effectively ensured very close contact over 
cases, for example, �W�K�H�\�� �F�R�X�O�G�� �K�H�D�U�� �H�D�F�K�� �R�W�K�H�U�¶�V�� �W�H�O�H�S�K�R�Q�H�� �F�R�Q�Y�H�U�V�D�W�L�R�Q�V�� �D�Q�G��
would know when their carers were being referred to and could discuss issues 
immediately.   
 
As the organisation grows and staff may not be located in a single office SWIIS may 
need to consider how to maintain that degree of effective communication between 
professionals doing different jobs. The emphasis that SWIIS �± and all the staff 
interviewed - placed on multi-disciplinarity is likely to help to maintain that valuable 
communication.  

 

4.5 Broad issues about value added by education suppo rt 
 
The head of education spoke about being asked by local authority commissioning 
managers to, �µtake all the extras away and just have normal placements,�¶ i.e. 
thereby providing placements at lower cost. Our review suggests �W�K�D�W���W�K�H���D�J�H�Q�F�\�¶�V��
multi-disciplinary approach is central to maintaining the stability of quality 
placements for children with more than usually challenging issues, and that the 
absence of any of the components is likely to weaken the agenc�\�¶�V�� �D�E�L�O�L�W�\�� �W�R�� �P�H�H�W��
this goal. The information we gathered suggests that an agency is much more likely 
to be a�E�O�H���W�R���D�W�W�H�Q�G���S�U�R�S�H�U�O�\���W�R���W�K�H���F�K�L�O�G�U�H�Q�¶�V���H�G�X�F�D�W�L�R�Q���L�I���Z�R�U�N�H�U�V���D�U�H���H�P�S�O�R�\�H�G���Z�K�R��
specialise in this aspect of provision. 
 
SWIIS explicitly offers a service for children who are particularly challenging and 
troubled and who are therefore reg�D�U�G�H�G�� �D�V�� �µ�G�L�I�I�L�F�X�O�W�� �W�R�� �S�O�D�F�H�¶����This implies that 
carers will require intensive support. The evidence we present in this report 
indicates that it is likely that placements would break down if SWIIS deployed fewer 
staff per placement (on average). Therefore, even if SWIIS did not employ specialist 
education staff it is unlikely that, overall, it could operate with significantly fewer 
staff.  We came across many examples in the staff interviews of how the education 
workers help to ensure that schools engage children in appropriate learning 
activities which lead to positive feelings of achievement, and less challenging 
behaviour in school and at home. Evidence from �F�D�U�H�U�V�¶��interview transcripts 
suggests that as children begin to prosper in school they become easier to manage 
in the home.    
 
If education support is not available such children are likely to face frequent 
exclusion from school. Our evidence from carers (see Chapter 5) suggests that 
exclusion poses a strong threat to the stability of placements. As a placement 
support worker commented: �µ�F�D�U�H�U�V���I�L�Q�G���L�W���U�H�D�O�O�\���K�D�U�G���J�R�L�Q�J���Z�K�H�Q���F�K�L�O�G�U�H�Q���D�U�H���R�X�W���R�I��
school���¶  
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The added value of the education support seems to be enhanced by its location in a 
�O�D�U�J�H�U�� �W�H�D�P�� �F�R�P�P�L�W�W�H�G�� �W�R�� �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I�� �J�R�R�G�� �S�U�D�F�W�L�F�H�¶���� �D�� �W�H�D�P�� �Z�K�L�F�K�� �I�R�U�� �W�K�H�� �P�R�V�W 
part is adequately resourced to practise in ways consistent with these indicators. 
The approach is multi-disciplinary, with the team roles being effectively integrated 
towards maintaining stable placements that enable young people to prosper in the 
education system and to achieve more broadly. Training, development and review of 
staff are appropriate and extensive. The agency is constantly exploring, piloting and 
evaluating improvements in practice.   
 
It is expensive to provide the intensive support that seems to be important in 
achieving stable, high quality placements. When the high cost of placements was 
explored in interview, a social work manager provided a very straightforward 
answer: 
 

Not if you count the cost of failed placements. 
 
These costs include financial ones involved in a failed placement, such as time 
spent finding another placement or residential accommodation and also the 
psychological cost to the young people in terms of negative impact on their ability to 
trust and their progress in relating well to adults, other aspects of their emotional 
development, the sometimes overwhelming burden on them of adjusting to the 
requirements of new carers, and disruption of their schooling and friendship groups.  
According to one informant, when placements fail, the young people tend to be 
transferred to residential care. We learned that the SWIIS provision costs around 
one-third of the cost of a typical residential care placement. 
 
The evidence we gathered suggests that the type of education support SWIIS 
provides is not only likely to lead to enhanced attainment by young people but is 
also a vital component of placement stability for challenging and troubled young 
people.  
 

4.6 Conclusion 
 
This chapter has been concerned with the characteristics of the additional support 
provided to foster carers by SWIIS education support staff. The researchers 
�G�H�Y�H�O�R�S�H�G�� �D�� �V�H�W�� �R�I�� �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I�� �J�R�R�G�� �S�U�D�F�W�L�F�H�� �L�Q���H�G�X�F�D�W�L�R�Q�¶�� �E�D�V�H�G�� �R�Q�� �U�H�O�H�Y�D�Q�W��
publications which describe good practice within a foster care context. Analysis 
found that SWIIS�¶�V support for education is broadly consistent with the indicators. 
Staff descriptions of their practice were also generally corroborated by foster carers. 
 

The education support is implemented in ways that h elp to mitigate exclusions and 
when they do occur reduce the impact on children an d carers.  However, this is a 
particularly difficult area to manage and we think that SWIIS needs to do further 
work in relation to the support provided for childr en when they are excluded from 
school.  
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A �S�D�U�W�L�F�X�O�D�U���V�W�U�H�Q�J�W�K���L�Q���6�:�,�,�6�¶�V���Z�R�U�N���L�V���L�W�V���P�X�O�W�L-disciplinary approach, supported by 
effective communication. Education workers use a variety of strategies effectively to 
support carers and so help children and young people to attend school and to 
achieve.  
 
The distinctions between education case workers and education support workers 
are not always clear to staff and carers. Although it is an entirely voluntary 
arrangement when support workers take on casework, and managers can articulate 
benefits to employees in preparing them for promotion when vacancies occur, the 
support workers seemed less convinced of the advantages. 
 
Arrangements for supporting carers and young people during school exclusions 
could be more effective. Training and development activities for placement support 
workers could be developed to enable staff to build explicit learning goals for 
children and young people into the support activities they do with them.  
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5  �&�$�5�(�5�6�¶���9�,�(�:�6���2�)���7�+�( EDUCATION SUPPORT 
SERVICE 

 
 

5.1 Introduction 
 
The content of this chapter is based on a thematic analysis of extended fieldwork 
interviews with carers conducted during May 2009 and on their responses to a 
questionnaire. The aim of the analysis was to answer Research Question 3:  
 

 
�1�R�W�H���W�K�D�W���D���G�H�W�D�L�O�H�G���D�Q�D�O�\�V�L�V���R�I���W�K�H���F�D�U�H�U�V�¶���T�X�H�V�W�L�R�Q�Q�D�L�U�H���U�H�V�S�R�Q�V�H�V���F�D�Q���E�H���I�R�X�Q�G���L�Q��
Appendix 3.  In section 5.2 we explain the approach taken to the research, including 
a summary of the data drawn on for the analysis. Section 5.3 presents the key 
findings while section 5.4 provides a detailed thematic analysis of the evidence.  

 

5.2 Approach to this aspect of the research 
 
Early in the research process it became clear from documentary and other 
information provided by SWIIS that the agency adopts a holistic model. Therefore, 
the research approach was congruent with this model. This chapter considers how 
carers, children and SWIIS staff integrate their actions to address complex 
�F�K�D�O�O�H�Q�J�H�V���L�Q���S�U�R�P�R�W�L�Q�J�� �F�K�L�O�G�U�H�Q�¶�V�� �H�G�X�F�D�W�L�R�Q�D�O���D�F�K�L�H�Y�H�P�H�Q�W���� �D�Q�G���L�Q�G�L�F�D�W�H�V���K�R�Z�� �W�K�H��
personal resource strengths of the carers, children and SWIIS staff enable actions 
that enhance educational achievement. The approach allowed carers to describe 
not only how they are supported in encouraging success in school related activities 
but also how they are supported in providing an educationally rich home 
environment.   
 
�7�K�H�� �F�D�U�H�U�V�¶�� �G�H�V�F�U�L�S�W�L�R�Q�V�� �R�I�� �6�:�,�,�6�� �V�W�D�I�I��support were compared with �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I��
�J�R�R�G�� �S�U�D�F�W�L�F�H�¶ �I�R�U�� �V�X�S�S�R�U�W�L�Q�J�� �F�K�L�O�G�U�H�Q�¶�V�� �D�F�K�L�H�Y�H�P�H�Q�W�� ���D�V�� �O�L�V�W�H�G�� �L�Q Appendix 2 and 
explained in Chapter 4). We have used the degree to which SWIIS support for 
carers reflects notions of good practice in the research literature as one important 
indicator of the quality of SWIIS provision.   
 
We were mindful of the fact that stability of placement is closely connected with a 
stability of schooling that is conducive to educational success, and that difficult to 
place children are more than usually vulnerable to placement breakdown. The 
approach to the fieldwork allowed us to include information about practice that is 
likely to be connected with maintaining stable placements.   
 

Research Question 3: What are the perceptions of th e foster carers about the 
support provided to foster carers by SWIIS educatio n support staff?   
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Details of the methodology can be found in Chapter 2. The data include a total of 44 
questionnaires that were returned by carers, representing a 59% return rate.  Of the 
44 carers who completed questionnaires 13 (30%), chosen by the researchers and 
whose questionnaire responses reflected more and less positive ratings of SWIIS 
support,  were interviewed for one hour in their own homes, using a semi-structured 
interview schedule (see Appendix 1).  
 
The questionnaire included both closed and open-ended questions. Thus, the 
questionnaire provided qualitative data that supplemented the interview data, as well 
as quantifiable data. The interviews were structured around open-ended questions 
about issues central to the evaluation of SWIIS education support: 
 

 C�D�U�H�U�V�¶���X�Q�G�H�U�V�W�D�Q�G�L�Q�J���R�I���6�:�,�,�6���H�[�S�H�F�W�D�W�L�R�Q�V���D�Q�G���Yalues 

 T�K�H���F�D�U�H�U�V�¶���H�Y�D�O�X�D�W�L�R�Q���R�I���W�K�H���H�G�X�F�D�W�L�R�Q���V�X�S�S�R�U�W���6�:�,�,�6���S�U�R�Y�L�G�H�G 

 Gaps in this support,  

 How the carers interpreted SWIIS preparation, ongoing support and training 
within �W�K�H�L�U���F�D�U�H�U�V�¶���S�U�D�F�W�L�F�H������ 

 
Interviews were fully transcribed, and in total the transcripts amounted to well over 
100,000 words. �%�U�L�H�I�O�\���� �W�K�H�� �F�D�U�H�U�V�¶�� �G�H�V�F�U�L�S�W�L�R�Q�V�� �R�I�� �6�:�,�,�6�� �V�W�D�I�I�� �V�X�S�S�R�U�W�� �Z�H�U�H��
analysed in two ways, using the software package NVivo 8 in both analyses.  First, a 
research assistant classified what the carers said into categories that reflect 
�µ�L�Q�G�L�F�D�W�R�U�V�� �R�I�� �J�R�R�G�� �S�U�D�F�W�L�F�H�¶�� ���V�H�H�� �$�S�S�H�Q�Gix 2). The researchers derived these 
indicators from research literature concerning good practice for supporting education 
of children in foster care. The researchers checked that their derived categories had 
accounted for most of what the carers said, as captured in the interview transcripts.   
 
Second, a research assistant performed a further analysis of what the carers said to 
determine �L�I�� �F�D�W�H�J�R�U�L�H�V�� �G�L�I�I�H�U�H�Q�W�� �I�U�R�P�� �W�K�H�� �µ�J�R�R�G�� �S�U�D�F�W�L�F�H�¶�� �R�Q�H�V�� �P�L�J�K�W��emerge from 
�W�K�H�� �F�D�U�H�U�V�¶�� �U�H�V�S�R�Q�V�H�V����However, this second analysis produced categories very 
�V�L�P�L�O�D�U�� �W�R�� �W�K�H�� �µ�J�R�R�G�� �S�U�D�F�W�L�F�H�¶�� �R�Q�H�V�� �Z�H�� �K�D�G�� �G�H�Y�H�O�R�S�H�G earlier. Therefore, we are 
confident that �W�K�H���µ�J�R�R�G���S�U�D�F�W�L�F�H�¶��categories we used accounted well for the data.  
 
 

5.3 Key findings  
 
�7�K�L�V�� �V�H�F�W�L�R�Q�� �I�L�U�V�W�O�\�� �S�U�H�V�H�Q�W�V�� �V�R�P�H�� �G�D�W�D�� �W�K�D�W�� �F�R�Q�W�H�[�W�X�D�O�L�V�H�� �W�K�H�� �F�D�U�H�U�V�¶�� �H�Y�D�O�X�D�W�L�R�Q�� �R�I��
SWIIS support. �7�K�H�� �F�D�U�H�U�V�¶�� �U�H�V�S�R�Q�V�H�V�� �L�Q�� �W�K�H�� �F�D�W�H�J�R�U�L�H�V�� �W�K�D�W�� �U�H�I�O�H�F�W�� �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I��
�J�R�R�G���S�U�D�F�W�L�F�H�¶ (see Appendix 2) are presented in summary form in this section and 
are discussed later in more detail in the following section.  
 

The context 
 
�&�D�U�H�U�V�¶�� �U�H�V�S�R�Q�V�H�V���W�R���Whe questionnaire and interviews, about young people in their 
care, and our analysis of information provided by SWIIS, provide a picture of the 
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caring context in which the findings are set, details of which were outlined in Chapter 
2. Data from these sources suggest that the agency offers placements for young 
people who are likely to be hard to place for a variety of reasons: 
 

 Being older: 78% were teenagers; national statistics show that 45% of all 
looked after children are teenagers.  

 Having additional support needs. Forty-two percent of children and young 
people placed with SWIIS carers had additional support needs, whereas 
24% of all looked after children in Scotland are described as having some 
kind of disability, including ASN.  

 Being part of a sibling group.   
 
Our analysis of information provided by SWIIS shows that nine children were part of 
a sibling group and two of those also had additional support needs. Of the children 
with additional support needs, SWIIS information identified 28% as having social, 
emotional or behavioural difficulties that are officially recorded. Another seven 
percent had Attention Deficit Hyperactivity Disorder (ADHD) or autism-related 
difficulties, which means that carers need to invest far more time and effort than is 
required in looking after other children. One child had cerebral palsy. 
 
T�K�H�� �F�D�U�H�U�V�¶�� �T�X�H�V�W�L�R�Q�Q�D�L�U�H�� �U�H�V�S�R�Q�V�H�V�� �V�K�R�Z�� �W�K�D�W�� �F�D�U�H�U�V�� �E�H�O�L�H�Y�H�G�� �W�K�D�W�� �������� �R�I�� �W�K�H��
children and young people they looked after had social, emotional or behavioural 
difficulties. During the interviews most carers offered examples of social, emotional 
or behavioural difficulties that seem likely to lead to placement breakdown unless 
carers receive the intensive support that SWIIS appears to provide. These examples 
relate to children who were not within the 28% who had an identified need. Most 
carers we interviewed described some worrying behaviours that required careful 
management, supported by SWIIS. A carer described her difficult experience with a 
challenging young person and also the help she received from SWIIS. 
 

I had bruises and bite marks. He had a knife at me. He was described in the local 
�P�H�G�L�D�� �D�V�� �µ�W�K�H�� �Z�R�U�V�W�� �N�L�G�� �L�Q�� �6�F�R�W�O�D�Q�G���¶�«�$�Q�G�� �\�H�V�� �W�Ke support was there and SWIIS 
were trying all sorts of different things. They did keep checking with me, asking if I 
wanted to carry on. 

 
Another two carers we interviewed summed up the situation as follows: 
 

�:�H�O�O���Z�H�¶�U�H���W�K�H���O�D�V�W���U�H�V�R�U�W���«���7�K�H�V�H���F�K�L�O�G�U�H�Q���F�D�Qny get placed. So I think  
SWIIS is sort of the harder end of the children that canny get placed. 
 
�<�R�X�¶�U�H�� �Q�R�W�� �G�H�D�O�L�Q�J�� �Z�L�W�K�� �W�K�H�� �V�D�P�H�� �F�K�D�O�O�H�Q�J�L�Q�J�� �E�H�K�D�Y�L�R�X�U in local authorities, and 
�W�K�H�U�H�¶�V���P�R�U�H���F�K�D�Q�F�H���R�I���H�[�F�O�X�V�L�R�Q�V���I�U�R�P���V�F�K�R�R�O�� 

 

�&�D�U�H�U�V�¶���H�Y�D�O�X�D�W�L�R�Q���R�I���6�:IIS support 
  
�,�Q�� �W�K�L�V�� �V�X�P�P�D�U�\�� �Z�H�� �S�U�H�V�H�Q�W�� �D�� �E�U�R�D�G�� �S�L�F�W�X�U�H�� �R�I�� �F�D�U�H�U�V�¶�� �Y�L�H�Z�V�� �W�K�D�W�� �Z�H�� �F�R�Q�V�W�U�X�F�W�H�G��
from questionnaire and interview data.  In a later section we provide details of 
�D�V�S�H�F�W�V�� �R�I�� �V�X�S�S�R�U�W�� �Z�K�H�U�H�� �F�D�U�H�U�V�¶�� �Y�L�H�Z�V�� �G�L�I�I�H�U�� �L�Q�� �W�K�H�� �T�X�H�V�W�L�R�Q�Q�D�L�U�H�� �D�Q�G�� �L�Q�W�H�U�Y�L�H�Z��
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�G�D�W�D�������6�R�P�H���R�I���W�K�H�V�H���G�L�I�I�H�U�H�Q�F�H�V���P�L�J�K�W���K�D�Y�H���D�U�L�V�H�Q���I�U�R�P���W�K�H���F�D�U�H�U�V�¶���L�Q�W�H�U�S�U�Htation of 
questionnaire items. In interviews the carers were able to ask for clarification of 
questions, and they could elaborate their responses without needing to write. As 
carers elaborated, their responses often became more complex than their initial 
position on issues. For instance, the interview transcripts suggest that the lower 
frequency of contact from education support staff reported in the questionnaires by 
some respondents can be explained in terms of some carers having very high levels 
of competences and therefore less need for support.  

 
 
The interview data suggest that SWIIS add value through intensive initial and   
ongoing coaching for carers, plus supportive, effective review and monitoring 
procedures, carried out in a context of shared values.  Summing up the education 
support in response to a questionnaire item, �R�Q�H���F�D�U�H�U���S�R�L�Q�W�H�G���R�X�W���� �� �µ�R�X�U���H�G�X�F�D�W�L�R�Q��
case worker has been our most beneficial asset within SWIIS���¶ This view was well 
�L�O�O�X�V�W�U�D�W�H�G�� �G�X�U�L�Q�J�� �W�K�H�� �L�Q�W�H�U�Y�L�H�Z�V�� �E�\�� �F�D�U�H�U�V�¶�� �H�[�W�H�Q�V�L�Y�H�� �H�[�D�P�S�O�H�V�� �R�I�� �K�R�Z�� �6�:�,�,�6��
education staff supported schooling and the creation of educationally rich home 
environments.  
 
�:�K�H�Q���Z�H���F�R�P�S�D�U�H�G���W�K�H���F�D�U�H�U�V�¶���S�H�U�F�H�S�W�L�R�Q�V���R�I���6�:�,�,�6���V�X�S�S�R�U�W���I�R�U���H�G�X�F�Dtion with the 
�µ�L�Q�G�L�F�D�W�R�U�V���R�I���J�R�R�G���S�U�D�F�W�L�F�H�¶ (see Appendix 2) the broad picture that emerged was as 
follows: 
 

 Overall, SWIIS support fully met each of the criteria.   
 There was much evidence that carers were committed to the SWIIS 

emphasis on promoting educational achievement and that they had the 
personal resources to co-operate effectively with SWIIS towards this end, 
implying that the agency is able to attract and identify very able carers.  

 The questionnaire responses show that a substantial majority of carers 
provided an educationally rich home environment and all the carers 
interviewed provided extensive examples of such an environment.      

 There was much evidence in the interviews that carers had learned what 
was intended from the SWIIS training and development workshops.  
However, in the questionnaire data there was less evidence that sufficient 
training had been experienced for the more complex issues. 

 
Carers would like more help with suppo�U�W�L�Q�J���W�K�H���F�K�L�O�G�U�H�Q�¶�V���H�G�X�F�D�W�L�R�Q��when they are 
excluded from school and at home all day.  
 
As happens in most organisations, when they are undergoing change there was 
occasional slippage from the high standards set by SWIIS. Both interview and 
questionnaire responses indicate that support for children out of school needs to be 
increased and the forms of support need to be re-designed. The SWIIS package of 
support materials was not perceived as effective. 

The broad picture that emerges is of placements tha t offer educationally rich home 
environments and of carers able to collaborate with  SWIIS in resolving difficulties 
in schooling. 
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The broad picture outlined above is presented in more detail below. 
SWIIS staff support was consistent with values that underpin care, as described in 
the sources listed in Chapter 4. In interviews carers reported being trusted by the 
agency staff, treated as equal partners, encouraged to involve the children and birth 
parents in decisions, to share high expectations with the children, and to operate in 
a non-judgemental way.  
 
Since the evidence from carers suggests that they were well able to work within 
these values it seems likely that SWIIS are able to identify and recruit carers who 
hold or can develop values that ought to underpin care. SWIIS staff provided 
supportive monitoring and review of carers, as well as initial and ongoing support. 
Interview transcripts showed that the carers were very satisfied with support and 
review procedures, with only one of 13 interviewees expressing dissatisfaction. All 
carers understood how to use the procedures effectively.   
 
Asked in the questionnaire to rate education case workers on 15 aspects of support 
they had experienced, overall the carers considered that support to be either good 
or excellent. When asked to rate help from Education Support Workers a similar 
satisfaction level was reported by carers, except on the difficult task of helping to 
implement support packages for children who are excluded from school.   
 
The interview transcripts show that carers varied quite widely in the support they 
�U�H�T�X�L�U�H�G���� �G�H�S�H�Q�G�L�Q�J�� �R�Q���W�K�H���F�R�P�S�O�H�[�L�W�\�� �R�I�� �W�K�H���F�K�L�O�G�U�H�Q�¶�V�� �Q�H�H�G�V���D�Q�G��on the previous 
experience of the carers in providing an educationally rich home environment.  
Some carers had developed techniques for promoting learning and advocacy skills 
through such avenues as reading about education and involvement with schools 
when they were bringing up their own children. Such people maintained an 
educationally rich home environment and required help from SWIIS only in 
exceptional circumstances, but appreciated the ready availability of effective help 
when required.  
 
Asked in the questionnaire about 15 activities connected with supporting schooling, 
64% of carers reported that they engaged in more than 10 of the activities and that 
they were adequately or very well prepared to do so. Where SWIIS support had 
been received for activities on this list, the carers generally viewed it as good or 
excellent.  
 
The interview transcripts show that carers believed that the monthly monitoring and 
review procedures were very well designed to promote open dialogue about any 
difficulties with the children and encouraged a joint approach to addressing 
problems. Carers believed that their daily written logs, the focus of monthly 

There was much evidence of careful recruitment of c arers who were committed to 
the SWIIS emphasis on promoting educational achieve ment and who had the 
personal resources to co-operate effectively with S WIIS towards this end.  
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extended discussion with SWIIS education staff, contributed effectively to the 
monitoring and review procedures. 
 
Carers reported in questionnaires that the training workshops they had attended 
were good or excellent in helping them to support children. Although some carers 
(39%) had attended only initial briefing events, of the 27 who attended workshops 
intended to provide ongoing development, 26 reported that these events 
represented a good use of their time and of SWIIS resources. Carers, and 
occasionally older children, sometimes provided input at these workshops.   
 
The interview transcripts show that, for the most part, SWIIS had designed and 
implemented effective communication systems, and clear lines of communication 
were maintained. The transcripts suggest that at times when the agency was 
undergoing rapid change and expansion some carers reported problems with 
communication but the questionnaire responses show that overall carers viewed the 
quality of communication between good and excellent.  
 
The transcripts indicate that many carers were unclear about the differences 
between the role of the Education Case Worker and the Education Support Worker 
but, unlike among SWIIS education staff, this lack of clarity about roles was not 
perceived as a problem. Carers reported that, when they sought help, a SWIIS 
worker responded quickly and acted effectively to help them to implement a course 
of action acceptable to the carers, the children and their teachers, and the agency.   
The swift response was valued by carers much more highly than clear demarcation 
of roles. A response to an open-ended item in the questionnaire was typical of carer 
views expressed in interviews. 
 

The education case workers were eager to help regardless of time of day. 
 
Asked in the questionnaire about contact with SWIIS staff other than education 
workers, �F�D�U�H�U�V�¶�� �U�H�V�S�R�Q�V�H�V���V�K�R�Z�� �W�K�H other staff that they were most likely to have 
contact with were SWIIS link workers. Almost all carers (98%) reported in the 
questionnaire that they discussed education matters not only with education workers 
but also with other SWIIS staff.  
 
There was a range of activities aimed at engaging the children of carers (including 
grown-up children) in helping the foster child/ren. Documentary evidence such as 
evaluations by the children of carers suggested that the children engaged 
enthusiastically in the activities offered and perceived the provision as a benefit of 
fostering. Some older children helped to run the activities and believed that they 
�O�H�D�U�Q�H�G�� �X�V�H�I�X�O�� �V�N�L�O�O�V�� �I�U�R�P�� �W�K�L�V�� �Y�R�O�X�Q�W�D�U�\�� �Z�R�U�N���� �� �7�K�H�� �F�K�L�O�G�U�H�Q�¶�V�� �F�R�P�P�H�Q�W�V�� �R�Q��
evaluation sheets suggested that the provision enabled them to develop 
understandings that helped them to be supportive to the foster children.  
 

�,�¶�Y�H���O�H�D�U�Q�H�G���W�K�D�W���\�R�X���F�D�Q�¶�W���Oike everyone but you can live happily enough with them. 
 
A small number of carers interviewed who had previously fostered for local 
authorities or other private agencies said that SWIIS support met the �µ�L�Q�G�L�F�D�W�R�U�V�� �R�I��
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�J�R�R�G�� �S�U�D�F�W�L�F�H�¶ to a significantly greater extent than did local authority or other 
agency support. The differences that mattered most to carers were as follows: 
 

 Effective communication systems at SWIIS allowed a very fast, reassuring, 
effective response when carers asked for help. 

 Carers were encouraged to collaborate with SWIIS staff in constructing and 
implementing the response. 

 Frequent opportunities to participate in training workshops. 
 Effective, ongoing, pro-active monitoring and review of carers.  
 SWIIS staff (including link workers) gave more time to addressing their 

concerns than their counterparts in local authorities.  
 

The questionnaire responses from 11 carers who had previously fostered with local 
authorities or other private agencies did not show all of these differences.  However, 
the questionnaire items addressed more general issues regarding general support 
for learning, support that contributed to school achievement, support for other 
achievements, and financial support for learning, and these might not have been 
aspects of support that mattered to the respondents.   
 
The interviewees reported that SWIIS seems to have the resources to invest far 
more time and energy in supporting carers than other organisations. This was 
summed up well by these carers: 
 

[Local authority staff] are always too busy to be bothered. They always had priorities 
that they could�¶nae see tae a child that wis�¶nae tearing up the place and himself. 
 
�>�6�:�,�,�6�@���K�D�Y�H���W�L�P�H���W�D�H���D�W�W�H�Q�G���W�R���Z�K�D�W�� �Z�H���Q�H�H�G���� �7�K�H�\�¶�U�H���Q�R���U�X�Q�Q�L�Q�J���K�H�U�H���� �W�K�H�U�H���D�Q�G��
�H�Y�H�U�\�Z�K�H�U�H���D�Q�G���V�D�\�L�Q�J���� �µ�2�K���Q�R �,�� �F�D�Q�Q�\�� �Z�D�L�W���� �,�� �Q�H�H�G���W�R���J�R���¶���O�L�N�H���O�R�F�D�O���D�X�W�K�R�U�L�W�\�� �V�W�D�I�I����
�W�K�H�L�U���F�D�V�H�O�R�D�G�¶�V���W�K�D�W���K�H�D�Y�\���� 
 
�2�R�W���R�I���W�K�H���W�K�U�H�H���>�S�U�R�Y�L�G�H�U�V�@���,�¶�Y�H���E�H�H�Q���Z�L�¶���,���Z�R�X�O�G���U�H�D�O�O�\���V�D�\���6�:�,�,�6���L�V���W�K�H���E�H�V�W�����,���X�V�H�G��
to try to avoid the support worker in [local authority]. I wish I had been working for 
SWIIS years ago. 
 
I had a wee boy that soiled and things and I phoned up and asked for help. Two 
days later they hud�¶�Q�\�� �F�R�P�H�� �«�� �,�� �G�H�D�O�W�� �Z�L�W�K�� �L�W�� �P�D�¶self.  I knew a couple of other 
carers and they felt they had nae backup tae. But SWIIS, if I phoned, there would be 
somebody there to help me.   
 
 

5.4 Discussion of the evidence for the findings  
 
This section presents a detailed discussion of the findings in relation to the following 
themes drawn from the indicators of good practice: values that underpin care, 
�V�X�S�S�R�U�W�L�Y�H���P�R�Q�L�W�R�U�L�Q�J���� �L�Q�L�W�L�D�O���D�Q�G���R�Q�J�R�L�Q�J���V�X�S�S�R�U�W���I�R�U���W�K�H���F�D�U�H�U�V�����U�R�O�H���F�O�D�U�L�W�\�����F�D�U�H�U�V�¶��
educational development, supporting formal school provision, supporting a rich 
�K�R�P�H���O�H�D�U�Q�L�Q�J���H�Q�Y�L�U�R�Q�P�H�Q�W�����V�X�S�S�R�U�W�L�Q�J���O�H�D�U�Q�L�Q�J���L�Q���W�K�H���F�R�P�P�X�Q�L�W�\�����W�K�H���U�R�O�H���R�I���F�D�U�H�U�V�¶��
children, and effective communication systems. 
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Values that underpin care 
 
The interview transcripts suggest that being treated as an equal member of the team 
was very important to most carers. �7�K�H���F�D�U�H�U�V�¶���U�H�V�S�R�Q�V�H�V���W�K�D�W���Z�H�U�H���F�O�D�V�V�L�I�L�H�G���X�Q�G�H�U��
this heading are discussed below. The values were as listed below, �D�Q�G�� �F�D�U�H�U�V�¶��
responses are reported against the set of values as a whole.  
 

 The child is regularly involved in decisions about their learning. 
 T�K�H���F�K�L�O�G���\�R�X�Q�J���S�H�U�V�R�Q�¶�V���S�U�H�I�H�U�H�Q�F�H�V���D�U�H���W�D�N�H�Q���L�Q�W�R���D�F�F�R�X�Q�W��where possible. 
 The carer is an equal member of the care team. 
 Where appropriate, birth parents are informed and involved in decisions. 
 Carers are encouraged to have high expectations for the child. 
 Non-judgemental conversations. 
 Trust between agency staff and carers. 

 
 
 

 
 
The interview transcripts offer many illustrations of how carers involved children in 
decisions and took into account their preferences in ways appropriate to their age 
and understanding of learning, in mostly non-judgemental conversations.  A carer 
who looked after a child with global developmental delay said:  
 

�+�H�¶�V���L�Q�W�R���>�I�R�U�H�L�J�Q�@���O�D�Q�J�X�D�J�H�V�����+�H���Z�D�W�F�K�H�V���L�W���>�)�U�H�Q�F�K�@ on the telly �«���D�Q�G���K�H���U�H�S�H�D�W�V��
it. �,�¶�P���Z�R�Q�G�H�U�L�Q�J���L�I���W�K�L�V���F�R�X�O�G���E�H���V�R�P�H�W�K�L�Q�J���K�H���F�R�X�O�G���S�L�F�N���X�S���R�Q���W�K�D�W���K�H���Z�R�X�O�G���U�H�D�O�O�\��
be interested in when he goes to the high school. 

 
�7�K�H���T�X�R�W�D�W�L�R�Q�V���E�H�O�R�Z���D�U�H���W�\�S�L�F�D�O���R�I���F�D�U�H�U�V�¶���U�H�V�S�R�Q�V�H�V�� 
 

I try to keep encouraging them �Z�L�W�K�R�X�W���V�R�X�Q�G�L�Q�J���D�V���W�K�R�X�J�K���,�¶�P��lecturing 
 
Taking time and being able to listen to what they�¶�U�H���V�D�\�L�Q�¶����No just being dogmatic in 
�K�R�Z���\�R�X���W�K�L�Q�N���W�K�H�\���V�K�R�X�O�G���E�H���«���\�R�X���Q�H�H�G���W�R���K�H�D�U���Z�K�D�W�¶�V���E�H�L�Q�J���V�D�L�G. 
 

�2�Q�H���F�D�U�H�U���Z�D�V���F�R�Q�F�H�U�Q�H�G���W�K�D�W���K�H�U���F�K�L�O�G���µ�M�X�V�W���D�J�U�H�H�G���Z�L�W�K���H�Y�H�U�\�W�K�L�Q�J�� �Z�K�H�Q���V�K�H���I�L�U�V�W��
�D�U�U�L�Y�H�G���� �D�Q�G�� �µ�V�K�H�� �G�L�G�Q�¶�W�� �P�D�N�H�� �G�H�F�L�V�L�R�Q�V�� �I�R�U�� �K�H�U�V�H�O�I�¶�� �E�X�W�� �Q�R�W�H�G�� �Z�L�W�K�� �J�U�H�D�W�� �S�U�L�G�H�� �W�K�D�W��
�µ�V�K�H�¶�V�� �E�H�F�R�Ping a �O�R�W�� �P�R�U�H�� �D�V�V�H�U�W�L�Y�H�� �Q�R�Z�¶����The carer noticed that when the child 
�D�U�U�L�Y�H�G�� �V�K�H�� �µ�Z�R�X�O�G�Q�¶�W�� �H�Y�H�Q�� �F�K�R�R�V�H�� �K�H�U�� �R�Z�Q�� �F�O�R�W�K�H�V�� �R�U�� �K�H�U�� �R�Z�Q�� �I�R�R�G�¶�� �D�Q�G�� �P�D�G�H��
strenuous efforts to coach and support her in decision making.  
 
The questionnaire asked about the �F�K�L�O�G�¶�V���S�D�U�W�L�F�L�S�Dtion in decision-making in relation 
to education. While this was not relevant to some children due to age or learning 
need, the majority (67%) were involved most of the time and only nine percent did 
not show an interest in being involved. �7�K�H�� �F�D�U�H�U�V�¶��interview responses indicated 
that they participated in decisions about the children as equal members of the care 
team and their responses made the point that they perceived themselves to be 
trusted by SWIIS staff.  
 

Carers involved children in decisions and took acco unt of their preferences. 
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It [decision making] is a joint process.  I�W�¶�V���E�\���F�R�Q�V�H�Q�V�X�V���«���6�:�,�,�6�����W�K�H���V�F�K�R�R�O�����P�H��- 
obviously the young person is involved as well. 
 
 

 
One interviewee reported that she was involved with four other carers in contributing 
to the selection process for an operational manager post, although she noted that 
this was a recent SWIIS innovation. 
 

�,���I�H�H�O���O�L�N�H���D���S�U�R�I�H�V�V�L�R�Q�D�O���S�H�U�V�R�Q���«�����,�¶�P���Q�R���V�D�\�L�Q�J���W�K�D�W���W�Ke council talk doon to ye, but 
[at SWIIS] �\�R�X�¶�U�H���D�V�N�H�G���\�R�X�U���R�S�L�Q�L�R�Q�V.  
 
They [SWIIS] are really, really good. �,���P�H�D�Q���«���\�R�X���U�H�D�O�O�\���D�U�H���S�D�U�W���R�I���W�K�H���W�H�D�P. 
 

 
All carers had high expectations for the children but were realistic about the time 
and effort required to achieve these expectations.  One carer reported with great 
pride: 
 

�+�H���F�R�X�O�G�Q�¶�W���U�H�D�G���Z�K�H�Q���K�H���I�L�U�V�W���F�D�P�H���W�R���P�H���D�Q�G���K�H���Z�D�V���J�R�L�Q�J���L�Q���W�R���S�U�L�Pary 3. And he 
is a bright boy. �$�Q�G���Q�R�Z���K�H�¶�V���Q�R�W���L�Q���W�K�H���Eottom group. He has come on so much in 
�W�K�H���W�Z�R���\�H�D�U�V���K�H�¶�V���E�H�H�Q���K�H�U�H�����+�H�¶�V���F�D�W�F�K�L�Q�J���X�S�«���K�L�V���Z�U�L�W�L�Q�J�����+�L�V���V�S�H�O�O�L�Q�J�¶�V���D���E�L�W���R�I���D��
problem but he is catching up well. 
 

Carers also assured children that they could succeed in schooling: 
 

Y�R�X���G�R�Q�¶�W���Q�H�H�G���W�R���E�H���W�K�H���E�U�D�L�Q���R�I�� �%�U�L�W�D�L�Q���«���$ lot of it is about memorising and you 
can sit there and memorise a song. You can say it word for word and you do need 
this stuff everyday, for instance when you go shopping. 

 
Carers use praise frequently. The carer of a teenage boy who had huge problems 
with schooling said: 
 

I praise him really well���� �³�,�¶�P�� �Ueally proud of you there mate. �:�H�O�O�� �G�R�Q�H�� �«�� �\�R�X�¶�Y�H��
�R�E�Y�L�R�X�V�O�\���O�L�V�W�H�Q�H�G���W�R���W�K�H���W�H�D�F�K�H�U���Z�L�W�K�R�X�W���W�H�O�O�L�Q�J���K�H�U���µ�2�K���V�K�X�W���X�S�����\�R�X���G�R�Q�¶�W���N�Q�R�Z���Z�K�D�W��
you�¶�U�H���W�D�O�N�L�Q�J���D�E�R�X�W.�¶�´ 

 
The carers interviewed saw value in involving birth parents in decisions. According 
to the questionnaire data, although contact with birth parents was maintained for 50 
(70%) of the children, the carers reported active involvement of the birth parents in 
�W�K�H�L�U���F�K�L�O�G�U�H�Q�¶�V���H�G�X�F�D�W�L�R�Q���I�R�U���������������������R�I���W�K�H���F�K�L�O�G�U�H�Q���� 
 
Carers noted the added value that came from education staff with expertise to 
share. 
 

�0�D���H�G�X�F�D�W�L�R�Q���Z�R�U�N�H�U���N�H�Q�V���H�[�D�F�W�O�\�� �Z�K�D�W���V�K�H�¶�V���W�D�O�N�L�Q�J���D�E�R�R�W���E�H�F�D�X�V�H���W�K�D�W�¶�V���K�H�U���V�R�U�W��
of thing.   
 

Most carers reported that they were involved in dec ision-making about educational 
matters as equal members of the care team. 
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�7�K�H�\���F�D�Q���V�H�H���Z�K�H�U�H���\�R�X�¶�U�H���F�R�P�L�Q�J���I�U�R�P���E�X�W���W�K�H�\���V�H�H���L�W���D�W���D���S�U�R�I�H�V�V�L�R�Q�D�O���O�H�Y�H�O�� 
 

Supportive monitoring and review of carers  
 
A system for regular review was well established. The interview transcripts suggest 
that the means by which review and monitoring were achieved contributed to the 
�F�D�U�H�U�V�¶�� �G�H�Y�H�O�R�S�P�H�Q�W�� �D�Qd understanding of their role. Carers reported that the 
monthly monitoring and review procedures were very well designed to promote open 
dialogue about any difficulties with the children and encouraged a joint approach to 
addressing problems. One carer who looked after a boy with particularly severe 
behavioural and learning difficulties found the meetings allowed therapeutic talk if 
�W�K�D�W���Z�D�V���Q�H�F�H�V�V�D�U�\�����µ�V�R�P�H�W�L�P�H�V���\�R�X �M�X�V�W���K�D�Y�H���W�R���J�H�W���L�W���D�O�O���R�X�W�¶����Most carers said that 
formal meetings were supplemented with phone calls, sometimes every few days, to 
monitor problems that the carer had reported. Carers could initiate contact easily. In 
the questionnaire the carers rated the role of the ECW in performance review as 
either good or excellent. One carer summed up her experience of monitoring: 
 

SWIIS trust me. �,���I�H�H�O���,�¶�Y�H���J�R�W���D���O�R�W���R�I���W�U�X�V�W���I�U�R�P���6�:�,�,�6���E�X�W���L�W�¶�V���Q�R�W���D���I�U�H�H���U�H�L�J�Q�����Q�R�W���E�\��
�D���O�R�Q�J���V�K�R�W�����D�Q�G���,���G�R���F�K�H�F�N���E�D�F�N���L�I���W�K�H�U�H�¶�V���V�R�P�H�W�K�L�Q�J���,�¶�P���X�Q�F�O�H�D�U���D�E�R�X�W���� 

 
Role clarity 

 
 

Being able to differentiate agency roles was not an issue for carers because they 
reported that one phone call routed them to an appropriate SWIIS worker. What was 
important to them was that they were routed to someone they knew and trusted 
because they had worked effectively with this person in the past. A swift response, 
accompanied by effective, collaborative solution focused work with the carer, was 
valued much more highly than clear demarcation of roles. It was also clear from our 
interviews that carers understood SWIIS expectations of them, particularly the 
expectation about promoting education. 
 

T�K�D�W�¶�V���D very, very big part of SWIIS. That was one of the major reasons I went in to 
it, �E�H�F�D�X�V�H���W�K�H�\���Z�H�U�H���V�R���E�L�J���R�Q���H�G�X�F�D�W�L�R�Q�����7�K�H�\�¶�U�H���Y�H�U�\��passionate about it.  

 
�8�Q�G�H�U�V�W�D�Q�G�L�Q�J�V�� �Y�D�U�L�H�G�� �L�Q�� �S�U�H�F�L�V�L�R�Q�� �D�Q�G�� �H�O�D�E�R�U�D�W�L�R�Q���� �G�H�S�H�Q�G�L�Q�J�� �R�Q�� �W�K�H�� �F�D�U�H�U�¶�V��
previous work experience and education, but all appeared to have an adequate 
grasp of expectations. Most carers used appropriate concepts fluently to explain 
what might be happening in a situation (e.g. they knew about attachment theory 
concepts, about anger management and concepts from other major theories 
concerning looked after children).   
 
Questionnaire data illustrates the holistic nature of SWIIS education support. Asked 
if they discussed education matters with any of the agency staff, other than the 

Carers have a clear understanding of agency roles, agency expectations and they 
feel they can work effectively with SWIIS staff. 



An Evaluation of the Education Support Service of S WIIS Fostercare Scotland: Draft Final Report 

 47 
 

education case workers and support workers, carers reported that they did so in the 
frequencies shown below. 
 

 43 (98%) with the SWIIS link worker 
 28 (64%) with the placement support worker 
 10 (23%) with the therapist 
 (16%) with the health adviser 
 (11%) with other staff e.g. office staff 

 
 
Carers are encouraged to further their own educatio nal development  

 
 
Carers who attended the training events found them interesting and informative.  
Some difficulties were reported in arranging child care to enable them to attend but 
most courses are held within school hours. Much learning seemed to take place 
through the monthly monitoring and review discussions and other consultations with 
SWIIS workers.   
 

�:�H�� �G�D�H�� �K�D�Y�H�� �W�R�� �W�D�H�� �D�W�W�H�Q�G�� �O�R�D�G�V�� �D�¶��training courses constantly. A lot of it is 
mandatory but you get a lot of voluntary training things as well. 
 

SWIIS was also supporting a small number of carers who were pursuing studies 
towards HNC (Social Care). Of the 44 who completed the questionnaire, eight (18%) 
were currently studying for qualifications while a further 13 (30%) indicated they had 
plans for further study, the majority in relation to child care or social care.  Almost all 
had received encouragement from SWIIS to study towards a qualification. When 
resources permit, there seems to be a case for enabling most carers to achieve 
formal qualifications that enable them to progress in their careers as carers. While 
carers seemed to learn much from training events and discussions with SWIIS staff, 
only a small minority of carers currently had opportunities to acquire qualifications 
that are required for employment outside SWIIS. 
 
Some attempt had been made through carer support groups to introduce reflective 
writing about practice. There had been some negotiation with the Scottish 
Qualifications Authority and the Open University for advice about how such writing 
might be eligible as evidence of learning should the carers undertake an award at a 
later stage. Further work could be done on showing carers how they might write a 
claim for accreditation of prior experiential learning for courses that consider such 
claims.  
 
Around 15 carers were undertaking the HNC in Child Care.   
 

�:�H�¶�Y�H�� �J�R�W�� �D�� �S�L�O�R�W�� �Z�L�W�K�� �W�K�H�� �2�S�H�Q�� �8�Q�L�Y�H�U�V�L�W�\���� �L�Q�� �F�K�L�O�G�� �G�H�Y�H�O�R�S�P�H�Q�W���� �D�Q�G�� �W�K�D�W�¶�V�� �D�� �I�L�U�V�W��
nationally, and a newly developed module from Durham University. 
 

Most carers participated in further training and we re positive about the experience 
but perhaps more needs to be done to help carers to  gain formal qualifications. 



An Evaluation of the Education Support Service of S WIIS Fostercare Scotland: Draft Final Report 

 48 
 

�,�¶�P���I�D�L�U�O�\���Q�H�Z���W�R���6�:�,�,�6�����E�X�W���,���W�K�L�Q�N���W�K�H�\�¶�U�H���S�U�H�W�W�\���J�R�R�G���L�Q���W�H�U�P�V���R�I���W�U�D�L�Q�L�Q�J���� 
 
I had a really lon�J�� �L�Q�G�X�F�W�L�R�Q�� �S�H�U�L�R�G���� �,�� �Z�D�V�� �D�V�V�L�J�Q�H�G�� �D�� �P�H�Q�W�R�U���� �,�¶�Y�H�� �E�H�H�Q�� �R�Q�� �W�K�U�H�H��
�W�U�D�L�Q�L�Q�J���V�H�V�V�L�R�Q�V���D�O�U�H�D�G�\���L�Q���W�Z�R���P�R�Q�W�K�V�����E�X�W���L�W�¶�V���D�O�O���E�H�H�Q���O�L�Q�N�H�G���W�R���W�K�H���V�W�X�I�I���W�K�D�W���,���Z�D�Q�W��
to develop in my job. 
 
We could do with that wee bit more structure which I think is why [names a 
colleague] has been brought in. 
 
�,�¶�Y�H���K�D�G���V�X�S�H�U�Y�L�V�L�R�Q���L�Q���R�W�K�H�U���M�R�E�V�����E�X�W���W�K�L�V���L�V���J�R�R�G���T�X�D�O�L�W�\�� 
 
�7�K�H���F�R�X�U�V�H���«���L�W�¶�V���I�L�Q�H���E�X�W���K�R�Z���P�X�F�K���K�H�O�S���L�W�¶�V���E�H�H�Q���I�R�U���W�K�H���M�R�E���,���G�R�Q�¶�W���K�R�Q�H�V�W�O�\���N�Q�R�Z�� 
 
�$�I�W�H�U���W�K�U�H�H���Z�H�H�N�V���,���Z�D�V���V�W�L�O�O���U�H�D�G�L�Q�J���W�K�L�V���I�R�O�G�H�U���D�Q�G���,���V�D�L�G�����µ�,���Q�H�H�G���W�R���J�R��out and learn 
�W�K�H���M�R�E�����,�¶�P���Q�R�W���W�D�N�L�Q�J���W�K�L�V���L�Q���¶ 
 

In general, carers were enthusiastic about the approaches used in the training 
events and in the one-to-one coaching. The involvement of carers and their older 
children as presenters at training events seemed a sound idea. There is some 
evidence that there would be advantages in extending the use of scenarios in the 
training events:  for instance, during small group work carers might write scenarios 
of challenging situations they have experienced and present their scenarios to other 
groups for discussion.  
 

Initial and ongoing support for carers  
 
Overall, the carers reported that SWIIS is very strong in the provision of education 
support. We identified three particular aspects of support (educational and learning 
matters in relation to formal school provision; rich learning environment in the home; 
learning in the wider community) and the discussion which follows elaborates on 
each aspect. 
 
 
Educational and learning matters in relation to for mal school provisi on 

 
Carers were asked to indicate if they had participated in training about a range of 
topics which were derived from �µ�L�Q�G�L�F�D�W�R�U�V��for good practice�¶ in the educational 
support of children in care. Where relevant, they were asked to indicate how 
effective they found the training in helping them to support the children in their care. 
The relevant indicators are listed below. 
 

 Liaison with school  

 Advocate on behalf of the child when required 

 Recognise signs of underachievement, mental or emotional disorders and 
seek relevant support 

 Recognise and reward success 
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 Be aware of post-school opportunities and help young person make relevant 
choices 

 
Table 3 illustrates a snapshot of training activities provided by SWIIS that are 
relevant to these aspects and to others, the proportion of carers who said they had 
had training in these areas and their evaluation of the activities (on a scale from very 
poor to excellent; the mean score is reported). It is important to note that the 
interview transcripts indicate that training events focused on in the items in Table 3 
were supplemented by one-to-one discussions with carers during formal and 
informal meetings and phone calls. 
 

Table 3: Training experienced by SWIIS carers  
 

From most to least experienced topic 
Training  

experienced 
Mean1 

How to recognise behavioural problems and to 
seek relevant support 

24 
55% 

4.50 

Information about the education system  
22 

50% 
4.52 

How to recognise and reward success 
appropriately 

22 
50% 

4.48 

How to communicate with the school about my 
�I�R�V�W�H�U���F�K�L�O�G�¶�V���H�G�X�F�D�W�L�R�Q�D�O���Q�H�H�G�V 

20 
46% 

4.42 

�+�R�Z���W�R���H�Q�F�R�X�U�D�J�H���P�\���I�R�V�W�H�U���F�K�L�O�G�U�H�Q�¶�V���O�H�D�U�Q�L�Q�J��
interests e.g. personal interests, sports, reading 

20 
46% 

4.53 

How to provide a rich learning environment at home 19 
43% 4.50 

How to recognise signs of low achievement and to 
seek relevant support 

16 
36% 4.43 

How best to support homework 
16 

36% 4.36 

How to engage my foster children in dialogue about 
what they are learning  

14 
32% 4.69 

Information about current curricular developments 13 
30% 4.33 

�+�R�Z���W�R���J�H�W���W�K�H���P�R�V�W���I�U�R�P���V�F�K�R�R�O���S�D�U�H�Q�W�V�¶���H�Y�H�Q�L�Q�J�V��
and other school events 

10 
23% 4.44 

How to recognize serious boredom with school 
lessons and seek appropriate support 

9 
21% 

4.71 

Information about post-school opportunities 7 
16% 

4.40 
 

1 Mean score based on those who responded.  Minimum = 1; maximum = 5; midpoint = 3 
 
The questionnaire and interview data, taken together, suggest that SWIIS enables 
carers to support children strongly in relation to formal school provision and that it 
provides support tailored to the situation and the people in it. Some carers needed 
�P�R�U�H���F�R�D�F�K�L�Q�J���D�Q�G���V�X�S�S�R�U�W���W�K�D�Q���R�W�K�H�U�V�����G�H�S�H�Q�G�L�Q�J���R�Q���W�K�H���F�K�L�O�G�U�H�Q�¶�V���Q�H�H�G�V���D�Q�G���W�K�H��
carers�¶���H�[�S�H�U�L�H�Q�F�H���L�Q���O�L�D�L�V�L�Q�J���Z�L�W�K���V�F�K�R�R�O�V���D�Q�G���L�Q���D�G�Y�R�F�D�F�\������ 
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�,�� �V�S�H�D�N�� �U�H�J�X�O�D�U�O�\�� �Z�L�W�K�� �W�K�H�� �V�F�K�R�R�O���� �,�¶�P�� �R�I�W�H�Q�� �L�Q�� �W�K�H�� �V�F�K�R�R�O�� �S�L�F�N�L�Q�J�� �K�H�U�� �X�S���� �D�Q�G�� �Z�K�H�Q��
the boy hit a really bad patch I said I needed daily reports about his behaviour. We 
worked out a plan that involved red/green cards, and that sorted out most of the 
problem, although he still has problems sitting still.  

 
Another carer who was interviewed worked in a similar way with the school, having 
gained experience of liaison through being on the school council committee, helping 
with fundraising and with school trips. Many of the points that emerged from the 
interview transcripts appear also in the open-ended responses in the questionnaires. 
In an interview, one carer illustrated the way in which SWIIS support is flexible, 
�G�H�S�H�Q�G�L�Q�J���R�Q���W�K�H���F�D�U�H�U�¶�V���H�[�S�H�U�L�H�Q�F�H���R�I���V�F�K�R�R�O���O�L�D�L�V�R�Q���D�Q�G���D�G�Y�R�Facy. 
 

�2�Q�F�H���Q�H�J�R�W�L�D�W�L�R�Q�V���K�D�Y�H���V�W�D�U�W�H�G���,�¶�P���W�K�H�Q���O�L�D�L�V�L�Q�J���Z�L�W�K���W�K�H���V�F�K�R�R�O���G�L�U�H�F�W�O�\���D�Q�G���V�D�\�L�Q�J: 
�µ�5�L�J�K�W���W�K�L�V���L�V���Z�K�D�W�¶�V���Q�H�H�G�H�G�����7�H�O�O���P�H���Z�K�D�W�¶�V���K�D�S�S�H�Q�L�Q�J����Give me an update, give me 
reports���¶��And of course if something crops up that needs SWIIS help I would report 
that to the education worker and say: �µ�5�L�J�K�W���W�K�L�V���L�V���W�K�H���V�L�W�X�D�W�L�R�Q�����Z�K�D�W���G�R���Z�H���Q�H�H�G���W�R��
�G�R���K�H�U�H�"�¶���2�U: �µ�7�K�L�V���L�V���Z�K�D�W���,���W�K�L�Q�N���Q�H�H�G�V���G�R�L�Q�J�����Z�K�D�W�¶�V���\�R�X�U���R�S�L�Q�L�R�Q�"�¶ 

 
There were many instances recounted of SWIIS staff providing help with liaising and 
advocating, which almost certainly achieved positive outcomes that carers, or 
indeed most parents, are unlikely to have achieved alone.   
 

I was managing t�R�� �G�H�D�O�� �Z�L�¶�� �V�F�K�R�R�O�� �L�V�V�X�H�V�� �P�D�¶self. I did�¶ny really need SWIIS but I 
knew they were there for the backup if I did need them. I always knew SWIIS was 
there. And if I did phone somebody at SWIIS, one of them came doon the next day 
and helped me to sort it. At the moment SWIIS is quite involved in helping me 
because [named young person described as having global development delay] is 
moving to high school. 
 
[Named SWIIS worker] saw about all the extra support he needed at school. He was 
su�S�S�R�V�H�G�� �W�R�� �G�R�� �)�U�H�Q�F�K�� �E�X�W�� �W�K�D�W�¶�V�� �µ�Gouble Dutch�¶ to a child who struggles so hard 
with basics, so [worker] saw that he got extra English instead of the French. 
 

Carers were aware of opportunities at further education colleges and SWIIS helped 
them to liaise with the colleges.   
 

�:�H�¶�U�H���W�U�\�L�Q�J���W�R���R�E�W�D�L�Q���D���F�R�O�O�H�J�H���S�O�D�F�H���I�R�U���K�L�P���U�L�J�K�W���Q�R�Z���± SWIIS and myself.  
We explain then put some suggestions and pick �R�X�W���Z�K�D�W���K�H�¶�V���J�R�R�G���D�W. 
�:�H�¶�U�H���F�K�L�S�S�L�Q�J���D�Z�D�\�����:�K�H�Q���K�H�¶�V���������������K�H���P�L�J�K�W���J�R���E�D�F�N���W�R���F�R�O�O�H�J�H���E�H�F�D�X�V�H���Z�H�¶�Y�H��
planted a wee seed that education is important and there�¶�V support there for you. 
 

Table 3 above shows that only a small minority of carers reported that they had 
�H�[�S�H�U�L�H�Q�F�H�G�� �W�U�D�L�Q�L�Q�J�� �W�K�D�W�� �S�U�R�Y�L�G�H�G�� �µ�L�Q�I�R�U�P�D�W�L�R�Q�� �D�E�R�X�W�� �S�R�V�W-�V�F�K�R�R�O�� �R�S�S�R�U�W�X�Q�L�W�L�H�V�¶������
This matter seemed to be addressed by SWIIS education workers as it became 
relevant for young people, through formal and informal contact. More emphasis 
might be placed on attending formal training events, particularly for carers of 
teenagers.  
 
Carers were asked in the questionnaire to indicate which activities they had 
undertaken as part of their foster carer role in relation to schools and school work. 
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They were also asked to indicate how well prepared they felt to undertake these 
activities (see Table 4 below). 
   

Table 4: �6�F�K�R�R�O���U�H�O�D�W�H�G���D�F�W�L�Y�L�W�L�H�V���D�Q�G���F�D�U�H�U�V�¶���S�U�H�S�D�U�H�G�Q�H�V�V���W�R���G�H�D�O���Z�L�W�K���W�K�H�P 

From most to least experienced activity Done this mean1 

Talked with my foster child/children about school 
subjects and homework 

41 
93% 

3.28 

Talked with my foster child/children about school 
issues that are going well 

40 
91% 3.46 

Talked with my foster child/children about school 
issues that frustrate or anger them 

37 
84% 

3.25 

�0�H�W���Z�L�W�K���V�F�K�R�R�O�¶�V���G�H�V�L�J�Q�D�W�H�G���W�H�D�F�K�H�U���I�R�U���O�R�R�N�H�G��
after children  

37 
84% 3.46 

Sought advice from teacher on how I can help with 
school learning 

37 
84% 

3.39 

�$�W�W�H�Q�G�H�G���S�D�U�H�Q�W�V�¶���H�Y�H�Q�L�Q�J���D�Q�G���R�W�K�H�U���L�Q�I�R�U�P�D�W�L�R�Q��
events 

37 
84% 3.69 

Discussed issues of difficult or challenging 
behaviour by my foster child/children 

37 
84% 

3.43 

Talked with my foster child/children about what they 
will do when they leave school 

34 
77% 3.26 

Sought advice from teacher on how I can help with 
home work 

31 
71% 

3.47 

Discussed exclusion or potential exclusion 28 
64% 

3.38 

Facilitated the opportunity for my foster 
child/children to be consulted about decisions 
related to their education 

28 
64% 

3.26 

Challenged decisions made about my foster 
child/children 

27 
61% 

3.46 

Attended social events e.g. concerts 
27 

61% 
3.54 

Addressed issues of bullying against my foster 
child/children 

22 
50% 

3.43 

Arranged additional tutorial support to help with 
school subjects 

18 
41% 

3.12 

 

1   Mean score based on those who had engaged in the various activities.  Minimum = 1; 
maximum = 4; midpoint = 2.5. 
Twenty-eight (64%) reported having undertaken more than 10 of the activities, while 14 
(32%) had done between six and 10 of them, and only two carers reported five or fewer. 
 
A further question asked if they had received support from SWIIS staff for any of 
these activities. The responses show that support was most likely to have been 
sought for activities that might be considered more challenging, for example, 
arranging additional tutorial support, discussing exclusion or potential exclusion, 
talking with children about issues that anger or frustrate them, facilitating 
consultation with the child about their education and discussing issues of 
challenging behaviour.  Where support had been asked for, the carers rated the 
quality highly (see Table 11 in Appendix 3). 
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During the interviews carers described practical help that had been effective. For 
instance, sometimes SWIIS workers helped to improve school attendance by 
ensuring that schools would notify carers immediately if children failed to turn up at a 
class. SWIIIS help with addressing bullying was particularly appreciated.   
 
Some carers we interviewed reported that, when a child has particularly serious 
educational difficulties, SWIIS education workers sometimes provide direct 
instruction. One carer pointed out that the SWIIS education worker was a qualified 
teacher, well able to help the young person to complete Standard Grade course 
work required for assessment purposes and to revise for examinations. Another 
carer we interviewed reported that a SWIIS education worker: 
 

�« sat a�Q�G���G�L�G���K�R�P�H�Z�R�U�N���Z�L�W�K���K�L�P���«���6he would come out once a week and once a 
fortnight and then it just tailed off as he grew more independent. So that was a great 
help to us. �:�H���G�L�G�Q�¶�W���K�D�Y�H���W�R���Z�R�U�U�\�� 
 

According to the carers we interviewed, unless a child or young person had very 
serious difficulties with learning, or needed to prepare for examinations on content 
they were unfamiliar with, carers felt that they were well able to provide effective 
educational support, particularly for primary school children.  
 

When he was choosing Standard Grade subjects, [named SWIIS education worker] 
was involved, and between us: [worker], us [carers] and the teacher in the school, 
�Z�H�¶�G���J�H�W him happy and they would be happy. 

 
 
One carer interviewed was critical of some aspects of the education support. The 
dissatisfaction seemed to focus mainly on frequent exclusions by the school which 
seemed to arise because, according to the carer, the learning activities the young 
person was set in class were inappropriate, in that she perceived them as 
impossibly difficult to do even with the help of a learning support assistant. When 
�S�U�H�V�H�Q�W�H�G���Z�L�W�K���O�H�D�U�Q�L�Q�J���D�F�W�L�Y�L�W�L�H�V���W�K�H���\�R�X�Q�J���S�H�U�V�R�Q���µ�N�L�F�N�H�G���R�I�I�¶ and was immediately 
excluded. The carer queried what she felt �W�R�� �E�H�� �6�:�,�,�6�¶s insistence that children 
should be in mainstream education, whereas the carer believed the young person 
would benefit from more specialist provision. Arguably, more time might need to be 
spent both persuading the mainstream school to review its exclusion procedures 
and in exploring with carers their views on appropriate options for schooling.  
 
The same carer said that SWIIS did not provide sufficient support during these 
frequent exclusions, when the carer was effectively interacting with the young 
person round the clock. The carer apparently engaged quite extensively in informal 
learning activities with the young person and conceded that she might well be 
perceived by SWIIS as coping adequately with a difficult situation.   
 
Other carers we interviewed reported that a SWIIS worker provides about half a day 
�D���Z�H�H�N�¶�V���L�Q�Sut when children are excluded.  

Carers felt the least effective aspect of support f or the assistance available when a 
child or young person has been excluded from school . 
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Ideally we would like suppor�W���H�Y�H�U�\���G�D�\���W�K�D�W���V�K�H�¶�V���H�[�F�O�X�G�H�G�����,t would be good if they 
coul�G���W�D�N�H���K�H�U���R�R�W���I�R�U���H�Y�H�Q���K�D�O�I�� �D�Q���µ�R�R�U���R�U���D�Q���µ�R�R�U���M�X�V�W���W�R���E�U�H�D�N���L�W���X�S���I�R�U���X�V�����:e try 
and get them to do work. We really promote that, and it is really hard going because 
�Z�H�¶�U�H���Q�R���W�H�D�F�K�H�U�V���� 
 
Exclusions are absolutely necessary for the safety of other child�U�H�Q���E�X�W���«���W�K�H���U�H�F�H�Q�W��
exclusion that we had, I felt was using a sledgehammer and was way, way over the 
top, and I told them [the school] so. They tried to ban him from the talent show, but I 
said: �µ�,�� �Z�D�Q�W�� �V�R�P�H�� �U�H�G�U�H�V�V�� �K�H�U�H���¶�� �D�Q�G�� �,�� �J�R�W�� �L�W����He was in the show and he came 
�V�H�F�R�Q�G�����<�R�X�¶�Y�H���J�R�W���W�R���I�L�J�K�W���� 

 
Questionnaire responses indicate that only 16 (36%) of the respondents had 
�H�[�S�H�U�L�H�Q�F�H�� �R�I�� �H�G�X�F�D�W�L�R�Q�� �V�X�S�S�R�U�W�� �Z�R�U�N�H�U�V�� �F�R�Q�W�U�L�E�X�W�L�Q�J�� �W�R�� �µ�G�D�\�� �F�D�U�H�¶�� �S�D�F�N�D�Jes for 
children out of school. This was the one aspect that produced a negative response 
with respect to quality of support. In a further question which addressed support for 
children out of school (see Table 12 in Appendix 3) the effectiveness of the support 
was limited, with the SWIIS package of support materials being found least effective. 

 
�$�V�� �Z�H�O�O�� �D�V�� �M�H�R�S�D�U�G�L�V�L�Q�J�� �F�K�L�O�G�U�H�Q�¶�V�� �H�G�X�F�D�W�L�R�Q�D�O�� �S�U�R�J�U�H�V�V���� �F�D�U�H�U�V�� �H�[�S�H�U�L�H�Q�F�H�G��
�H�[�F�O�X�V�L�R�Q�V���D�V���V�W�U�H�V�V�I�X�O���E�H�F�D�X�V�H���W�K�H���F�K�L�O�G���R�U���\�R�X�Q�J���S�H�U�V�R�Q���L�V���D�W���K�R�P�H���µ���������¶�������$�W���V�X�F�K��
times the placement seems to be vulnerable to breakdown. While some carers were 
able to cope quite well with exclusions, and some reported adequate support, others 
found the support far from adequate.  
 

�7�K�H���S�O�D�F�H�P�H�Q�W���V�W�U�X�J�J�O�H�V���U�H�D�O�O�\���E�L�J���W�L�P�H���Z�K�H�Q���W�K�H���N�L�G�V���D�U�H���Q�R�W���D���V�F�K�R�R�O�����7�K�H�U�H�¶�V���D���O�R�W��
�R�I���S�U�H�V�V�X�U�H���E�H�F�D�X�V�H���W�K�D�W���N�L�G�¶�V���K�H�Ue 24/7.  
 

Another carer reported that a SWIIS education worker had devised a programme of 
work for the child during exclusion time.  Perhaps the carer misunderstood what she 
was required to do but she reported that the education worker had set the young 
person work that he was to tackle in two-�K�R�X�U�� �E�O�R�F�N�V���� �µ�Z�K�H�Q�� �,�� �F�D�Q�¶�W�� �J�H�W�� �K�L�P�� �W�R��
�F�R�Q�F�H�Q�W�U�D�W�H���I�R�U���������P�L�Q�X�W�H�V���¶�����$�Q�R�W�K�H�U���F�D�U�H�U���V�D�L�G�� 
 

�,�W�¶�V���S�U�D�F�W�L�F�D�O�O�\���L�P�S�R�V�V�L�E�O�H���W�R���G�R���L�W���D�O�O���R�Q���\�R�X�U���R�Z�Q���Z�K�H�Q���\�R�X�¶�Y�H���J�R�W���W�K�H�P���D�O�O���G�D�\���D�Q�G��
�\�R�X�¶�U�H���W�U�\�L�Q�J���W�R���J�H�W���W�K�H�P���Z�R�U�N�L�Q�J�� 

 
This does seem to be an area that requires the application of additional resources.  
One carer suggested that a booklet of suggested activities would help, as well as 
trying to ensure that schools do not send home work that is inappropriate in level 
and appeal for the children.  
 
Rich learning environment in the home  
 
The relevant indicators are listed below. 

 
 Suitable space and resources e.g. books, computers 
 Support for homework 
 Encourage other active learning interests, e.g. sports, hobbies, reading, 

cultural interests 
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 Engage in dialogue with the child about what the child is learning (in 
informal, supportive ways) 

 Recognise and reward success 
 Additional tutorial support provided for school work if required 
 Additional support provided as required to engage in learning activities and 

leisure activities which support and encourage positive attitudes to learning 
 Appropriate activities when child is not in school during school term 

 
Although Table 4 above shows that under half of the carers had attended training 
events about maintaining a rich learning environment in the home, the interview 
transcripts indicate that all the carers interviewed described many activities 
connected with this aim. Responses from the wider sample (59%) of carers who 
returned questionnaires (see Table 13 in Appendix 3) suggest that the majority of 
the children/young people are engaging in a range of activities. While the most 
frequently reported activities might appear to be more passive e.g. TV, DVDs, meals 
out, visits to cinema, listening to music, the benefits in relation to learning will 
�G�H�S�H�Q�G�� �R�Q�� �W�K�H�� �F�D�U�H�U�V�¶�� �H�Q�J�D�J�H�P�H�Q�W�� �L�Q discussion with the children. The interview 
transcripts suggest that discussion with the children is indeed quite extensive. Many 
of the activities encourage social engagement as well as learning which are 
important aspects of helping the children adapt and develop. Although carers we 
interviewed encouraged outdoor activities some young people were apparently not 
keen to participate.     
 
Guidance and support was most frequently given in relation to working on the 
computer and using the internet, with carers reporting this in relation to almost half 
of the children. Although guidance and support was reported for less than 25% of 
the children for all other activities, where it was reported, generally it was considered 
to be either good or excellent. Only in relation to social networking did a small 
number consider it only adequate.   
 
Carers reported that 46 (67%) of the children had a particular or special interest, 
with 12 of the 46 (26%) indicating that they had been offered support from SWIIS to 
help the child pursue that interest. A wide range of interests were mentioned, with 
football and swimming being the most popular. Many others interests were listed, 
including music, dancing, fishing, horse riding, golf, cooking, rollerblading and 
skateboarding, ice-skating, cooking and baking, fossils and gemstones, fashion, 
nature, army and air cadets, and church. Again some carers reported that SWIIS 
support was not required as they could access resources in the community or that 
the activities were part of family life. Other respondents mentioned special events, 
such as going to a football stadium as a birthday treat, rewards which supported the 
interest such as book tokens or skating vouchers, and liaising with organisations to 
help the child get started. 
 
The interview transcripts and questionnaire responses suggest that one of the 
particular strengths of SWIIS provision is an ability to find carers who are able to 
work effectively with SWIIS staff to provide a rich learning environment in the home.   
Carers who had few formal educational qualifications themselves were imaginative 
in their provision of informal learning activities at home and most of the interviewees 
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tried out interesting techniques similar to those used by primary teachers for helping 
younger children with reading and writing.   
 

[Girl, aged 4] �«�� �V�K�H�� �D�V�N�V�� �R�X�U�� �Q�D�P�H�V�� �D�Q�G�� �J�H�W�V�� �P�H�� �W�R�� �Z�U�L�W�H�� �W�K�H�P�� �I�R�U�� �K�H�U���� �W�K�H�Q�� �K�H�U��
�P�X�P�¶�V�� �Q�D�P�H���� �W�K�H�Q�� �V�K�H�� �G�U�D�Z�V�� �D�Q�G�� �W�H�O�O�V�� �P�H�� �D�� �V�W�R�U�\�� �D�E�R�X�W us all, and I write it and 
read it to her.    

 
Many carers brought to bear competences they had acquired in other work roles or 
from parenting their own children. For instance a carer who looked after teenage 
boys said: 
 

I can find sources on the internet where I can find and print off work that is relevant 
�W�R���W�K�H���\�H�D�U���D�Q�G���O�H�Y�H�O���W�K�H�\�¶�U�H���D�W�����>�I���W�K�H�\���D�U�H���H�[�F�O�X�G�H�G���I�U�R�P���V�F�K�R�R�O�@���«�����������,���J�D�Y�H���>�Q�D�P�H��
of young person] access to our laptop so that he could do work, and there was also 
stuff that he brought home and he was able to get on with.  
 

Another carer who had developed highly effective self-regulating skills in the course 
of running a successful business seemed to be good at developing such skills in the 
children she cared for: 
 

When they came they just would not sit down, and they would run away and not do 
anything. �1�R�Z���W�K�H�\���N�Q�R�Z���W�K�H�U�H�¶�V���D���S�D�W�W�H�U�Q���«���W�K�D�W���Z�K�H�Q���W�K�H�\���F�R�P�H���W�K�Uough the door, 
they get a sandwich, a glass �R�I�� �P�L�O�N���� �D�Q�G�� �W�K�H�Q�� �L�W�¶�V�� �K�R�P�H�Z�R�U�N���� �0aths one night, 
reading on the second and sentences on the thir�G���«���D�Q�G���W�K�H�\���N�Q�R�Z���W�K�H�\���F�D�Q���V�K�R�X�W��
�L�I���W�K�H�\�¶�U�H���V�W�X�F�N���� 

 
The importance of such self-regulation was recognised by other carers: 
 

W�H�¶�U�H���W�U�\�L�Q�J���W�R���J�H�W���W�K�H�P���W�R���O�R�R�N���D�I�W�H�U���W�K�L�Q�J�V���W�K�D�W���W�K�H�\�¶�U�H���E�U�L�Q�J�L�Q�J���K�R�P�H�����I�U�R�P���V�F�K�R�R�O������
no fling it here and there.  

 
Carers had learned, apparently from SWIIS training events, and from monthly 
monitoring discussions, about how to help children self-regulate their behaviour: 
 

�µYou could be a happy smiling person. �:�K�H�Q���� �\�R�X�¶�U�H�� �I�H�H�O�L�Q�J�� �E�D�G���� �J�R�� �W�R�� �\�R�X�U�� �R�Z�Q��
room and hit your pillow, shout at the wall, then come back to us as soon as you 
can.�¶  He knows his-�V�H�O�I���L�W�¶�V���D�E�R�X�W���D�Q�[�L�H�W�\���D�Q�G���D�Q�J�H�U�� 
 

Carers appeared to be good at modelling decision making processes: 
 
I will listen �W�R���K�L�V���S�U�R�E�O�H�P�V���D�Q�G���V�D�\���W�R���K�L�P�����µ�:�K�D�W���G�R���\�R�X���W�K�L�Q�N���D�E�R�X�W���W�K�L�V�"�¶�����R�U: �µ�:e 
seem to have two options here.�¶ 
 

Some carers did all the things they had done with their own, now adult, children to 
promote school-related skills, and they were good at �Q�R�W�L�F�L�Q�J���W�K�H���F�K�L�O�G�¶�V���L�Q�W�H�U�H�V�W�V�����D�V��
the following set of quotations illustrates. 
 

See he likes building things. So I bought him these things that he can build, like 
aeroplanes and tanks and things 
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I do like to hear him reading his own books as well, not just the school books. He 
has his own books. 
 
He does a lot of jigsaw puzzles. He loves that. �+�H�¶�V���D���J�R�R�G���G�U�D�Z�H�U�����O�R�Y�H�V���K�L�V���D�U�W���� 
 
He had a homework project he was keen on. So we went to the library and got the 
�E�R�R�N�V���D�E�R�X�W���(�J�\�S�W�L�D�Q�V���V�R���W�K�D�W���K�H���F�R�X�O�G���G�R���D���E�L�W���P�R�U�H���D�W���K�R�P�H���D�Q�G���K�H���O�L�N�H�G���W�K�D�W���«��
and I helped him to find things on the computer and printed stuff off for him  
 
I play board games with them all on Saturday night or we do something that he 
wants to do, like Lego. 
 
�+�H�¶�V�� �T�X�L�W�H�� �J�R�R�G�� �D�W�� �S�X�W�W�L�Q�J�� �W�K�L�Q�J�V�� �W�R�J�H�W�K�H�U�� �O�L�N�H�� �0�H�F�F�D�Q�R�� �V�H�W�V�� �D�Q�G�� �K�H�¶�O�O�� �V�L�W�� �D�Q�G�� �G�R��
them. 

 
 
Many carers shared their own interests with the children. For instance, some young 
people became interested in cooking, and one played golf with the �F�D�U�H�U�¶�V�� �S�D�U�W�Q�H�U��
and adult son. Carers involved children and young people in the day-to-day activities 
of their household in ways that supported school related learning. One carer used 
such activities to optimal effect, especially during school exclusion times. For 
instance, she encouraged the two teenage girls placed with her to draw up menus 
within the family budget, shop for ingredients �D�Q�G���F�R�R�N���D���P�H�D�O���Z�L�W�K���W�K�H���F�D�U�H�U�¶�V���K�H�O�S������
The carer was usually able to say:  
 

Girls, you made a really fab job of that. 
 
The carer also encouraged the girls to write up the highlights of visits with birth 
parents.  Another carer summed up informal learning at home: 
 

Y�R�X���W�H�D�F�K���H�Y�H�U�\���G�D�\���R�I���\�R�X�U���O�L�I�H���E�X�W���\�R�X���G�R�Q�¶�W���U�H�D�O�L�V�H���L�W�¶�V���W�H�D�F�K�L�Q�J�����<�R�X�¶�U�H���M�X�V�W���V�Dying 
things in conversations, mebbe about how things work. 

The carer suggested that it would be useful if SWIIS wrote a booklet for carers about 
optimising inform�D�O���O�H�D�U�Q�L�Q�J���L�Q���W�K�H���K�R�P�H�������+�H���U�H�F�H�L�Y�H�G���D���µ�K�D�Q�G�R�X�W�¶���D�W���D���W�U�D�L�Q�L�Q�J���H�Y�H�Q�W��
on this theme but he believed that this could be developed much further. Another 
carer looking after a pre-five child who was very difficult to engage in learning said: 
 

He always likes to come �Z�L�W�K���P�H���L�I���,�¶�P���J�R�L�Q�J���D�Q�\�Z�K�H�U�H�� �+�H�¶�V���Py right hand man. In 
�W�K�H�� �V�X�S�H�U�P�D�U�N�H�W�� �K�H�� �Z�D�Q�W�V�� �X�S�� �L�Q�� �W�K�H�� �W�U�R�O�O�H�\�� �D�Q�G�� �K�H�¶�V�� �O�R�R�N�L�Q�J�� �U�R�R�Q�¶ aboot him, that 
�N�L�Q�G���R�I���W�K�L�Q�J�������+�H���W�D�O�N�V���D�Z�D�\���«���M�X�V�W���Z�K�D�W���D���Q�R�U�P�D�O���Z�H�H���E�R�\���Z�R�X�O�G���G�D�H.  

 
Some carers might benefit from development activities designed to show them how 
maximum learning can be extracted from these informal opportunities. For instance, 
the interview dialogue suggests that the carer quoted above would have been very 
receptive to further training in how to develop �W�K�H���E�R�\�¶�V���O�D�Q�J�X�D�J�H���F�R�P�S�H�W�H�Q�F�H���P�R�U�H��
systematically through the activities described.  
 

Carers might benefit from development activities de signed to show them how 
maximum learning can be extracted from informal opp ortunities. 
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Carers varied quite widely in the support they required from SWIIS. This appeared 
to depend �R�Q���W�K�H���F�R�P�S�O�H�[�L�W�\���R�I���W�K�H���F�K�L�O�G�U�H�Q�¶�V���Q�H�H�G�V���D�Q�G��on the previous experience 
of the carers in providing an educationally rich home environment. All carers 
appreciated the ready availability of effective help when required.  
  
 
Learning in the wider community  
 
The relevant indicators are listed below. 

 
 Sport 
 School fund raising activities 
 School social days 

 
The interview transcripts show that carers were well aware of the benefits of 
engagement in sport, arts and other leisure activity groups in the local community.  
Most of the younger children participated in activities. Some carers found it difficult 
to interest teenagers in such activities but they were seeking help from SWIIS on 
how to encourage greater participation. Two children placed with a carer, including a 
girl with cerebral palsy, were extensively involved in organised activities outside the 
home: 
 

�7�K�H�\�¶�U�H���D�F�W�L�Y�H���� �7he girl has been doing a course on graffiti at the local skate park, 
and African drumming. She goes to a youth club, and she swims well, although not 
using her lower limbs. She does horse riding. When she first cam�H���V�K�H���G�L�G�Q�¶�W���K�D�Y�H��
any hobbies. �6�K�H�� �G�L�G�Q�¶�W�� �G�R�� �D�Q�\�W�K�L�Q�J�� �U�H�D�O�O�\���� �6�K�H�¶�V�� �Q�R�Z�� �J�R�W�� �U�L�G�L�Q�J�� �F�H�U�W�L�I�L�F�Dtes and 
swimming certificates. The boy���� �K�H�¶�V�� �V�H�Y�H�Q�« rollerblades, plays football, swims, 
does break dancing, hip hop, martial arts, just a taster thing. These broaden his 
social skills 

 
The extent of participation in organised activities is highlighted in the questionnaire 
data. For example, according to carers, 58% of the children took part in organised 
sports, including team sports, and 49% of them went to youth clubs or other 
organisations. However, older children were less likely to take part in such activities 
and this is clearly a challenge for the carers and for SWISS. 
 

Role of children of carers (including adults) in su pporting the foster child/ren 
 
The carers�¶�� �L�Q�W�H�U�Y�L�H�Z�� �U�H�V�S�R�Q�V�H�V�� �W�K�D�W�� �Z�H�U�H�� �F�O�D�V�V�L�I�L�H�G�� �X�Q�G�H�U�� �W�K�L�V�� �K�H�D�G�L�Qg are 
discussed below. This criterion includes providing role models and help with 
employment (adult children). 
 
�7�K�H�U�H�� �Z�D�V���P�X�F�K�� �H�Y�L�G�H�Q�F�H�� �W�K�D�W�� �W�K�H�� �F�D�U�H�U�V�¶�� �R�Z�Q�� �F�K�L�O�G�U�H�Q�� �I�R�X�Q�G�� �W�K�H�� �6�:�,�,�6�� �D�F�W�L�Y�L�W�L�H�V��
useful and enjoyable, and some older children helped to run the activities.  There is 
evidence that this provision seemed to encourage these children and young people 
to develop a positive view of fostering. 
   

�+�H�¶�V���E�H�H�Q���W�R���D�O�O �W�K�H���R�Q�H�V���V�L�Q�F�H���Z�H�¶�Y�H���V�W�D�U�W�H�G����He goes to these every month and he 
looks forward to that sort of thing.  
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The role modelling influence described by this carer seemed to be in two areas: the 
�I�D�F�W���W�K�D�W���W�K�H���F�D�U�H�U�¶�V���R�Z�Q���F�K�L�O�G���G�L�G���D���V�X�E�V�W�D�Q�W�L�D�O���D�P�R�X�Q�W���R�I���K�R�P�H�Z�R�U�N���H�D�F�K���H�Y�H�Q�L�Q�J; 
and also his enthusiasm for motor sports. The older foster child had developed an 
interest in motor sports and the whole family participated in this interest.   
 
Role modelling processes are complex and �W�K�H�� �I�D�P�L�O�\�¶�V�� �R�Z�Q�� �F�K�L�O�G�� �F�D�Q�� �R�Q�O�\�� �E�H��
expected to function as an effective role model if the young person placed perceives 
�W�K�H���I�D�P�L�O�\�¶�V���J�R�D�O�V���D�V���H�I�I�H�F�W�L�Y�H�����,�Q���P�D�Q�\���F�D�U�H�U�V�¶���R�Z�Q���I�D�P�L�O�L�H�V���W�K�H���F�K�L�Odren placed were 
of primary school age, whereas the �F�D�U�H�U�V�¶ children were adults with goals achieved 
not yet sought by the foster children.  Sometimes older foster carers had 
grandchildren similar in age to the foster children and playing together sometimes 
enabled children with behavioural difficulties to understand how to achieve more 
positive behaviour. One carer reported of her own 10 year old son: 
 

�+�H�¶�V���K�H�O�S�H�G���D�Q���D�Z�I�X�O���O�R�W���W�R���O�H�W���W�K�H�P���V�R�U�W���R�I���V�H�H���K�R�Z���O�L�I�H���F�R�X�O�G���E�H�������7�K�H�\���V�He that if he 
�G�R�H�V���V�R�P�H�W�K�L�Q�J���Z�U�R�Q�J���W�K�H�U�H�¶�V���F�R�Q�V�H�T�X�H�Q�F�H�V���D�Q�G���L�W�V���Q�R�W�K�L�Q�J���S�H�U�V�R�Q�D�O�������7�K�H���������\�H�D�U��
old picks up on that. And our birth child talks to them on their level as well.  
Sometimes he helps with explaining things to them.  

 
�+�R�Z�H�Y�H�U�����L�Q���W�K�H���F�D�V�H���R�I���W�H�H�Q�D�J�H�U�V�����W�K�H���I�D�P�L�O�\�¶�V���D�G�X�O�W���F�K�L�O�G�U�H�Q���G�L�G���V�H�H�P���W�R���S�U�R�Y�L�G�H���D��
useful picture of employment goals and how they might be achieved.   
 
In the questionnaire responses, just over half of the carers reported having children 
under the age of 18 and the picture is of considerable involvement with the foster 
children.  The examples provided about how their own children support the foster 
�F�K�L�O�G�¶�V�� �O�H�D�U�Q�L�Q�J�� �V�X�J�J�H�V�W�� �W�K�D�W�� �W�K�H�� �P�D�L�Q�� �D�Sproach is to involve them in their own 
interests, and to encourage them to take part in activities with their friends.  With 
�R�O�G�H�U�����D�G�X�O�W���F�K�L�O�G�U�H�Q�����D�Q���L�P�S�R�U�W�D�Q�W���D�V�S�H�F�W���Z�D�V���µ�K�D�Y�L�Q�J���I�X�Q���W�R�J�H�W�K�H�U�¶�� 

 

Effective communication systems: clear lines of com munication are 
maintained 

 
 
�7�K�H�� �F�D�U�H�U�V�¶�� �L�Q�W�H�U�Y�L�H�Z�� �U�H�V�S�R�Q�V�H�V�� �W�K�D�W�� �Z�H�U�H�� �F�O�D�V�V�L�I�L�H�G�� �X�Q�G�H�U�� �W�K�Ls heading are 
discussed below. These lines of communication include those between agency staff 
and carers, birth parents, school designated managers and teachers. 
 
As noted elsewhere in this chapter, carers rated highly the communication between 
agency staff and carers, with carers often noting the fast and effective response of 
agency staff and the fact that someone is always available, even if it is just to route 
the call to the appropriate person. A system was in place which encouraged carers 
to text a worker they thought might be appropriate and this person would phone 
back as soon as he or she was free. (Table 3 in Appendix 3 gives details of quality 

Carers rated highly the communicati on with SWIIS staff and thought the quality of 
support about educational matters was excellent.  C arers endeavoured to establish 
�U�H�J�X�O�D�U���D�Q�G���V�X�S�S�R�U�W�L�Y�H���F�R�P�P�X�Q�L�F�D�W�L�R�Q���Z�L�W�K���W�K�H���F�K�L�O�G�U�H�Q�¶�V���E�L�U�W�K���S�D�U�H�Q�W�V�� 
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of communication with the SWIIS education workers.) Representing educational 
matters at all meetings and ensuring effective communication between all key 
parties are two important aspects of the education case worker role. The majority of 
carers who responded to the questionnaire thought the quality of support in relation 
to representing educational matters was excellent, and either good or excellent for 
ensuring effective communication. 
 
�&�D�U�H�U�V�� �Z�H�U�H�� �W�U�X�V�W�H�G�� �Z�L�W�K�� �F�R�P�P�X�Q�L�F�D�W�L�R�Q�� �Z�L�W�K�� �E�L�U�W�K�� �S�D�U�H�Q�W�V�� �Z�K�R�� �S�K�R�Q�H�G�� �F�D�U�H�U�V�¶��
homes to speak with their children. One carer who had established an especially 
productive relationship with birth parents reported that the agency encouraged her 
to include them, through phone discussion, in decisions ab�R�X�W�� �W�K�H�� �F�K�L�O�G�U�H�Q�¶�V��
education. Questionnaire responses indicate that just under one third of the carers 
had been supported by the education workers in relation to contact with birth 
parents, but where experienced, this was rated less highly than other aspects.   
 
As we reported earlier in this chapter, in questionnaire responses carers reported 
that they had contact with the birth parents for 50 (70%) of the children placed and 
that in 40 (56%) of cases they talked with the parents �D�E�R�X�W�� �W�K�H�� �F�K�L�O�G�¶�V�� �Hducation 
and progress at school. Carers involved birth parents �L�Q���W�K�H���F�K�L�O�G�U�H�Q�¶�V�� �H�G�X�F�D�W�L�R�Q���L�Q��
some way for 30 (42%) of the children placed. The main reason for carers not 
having contact with birth parents was that the child also had no contact, typically 
because the parent had not kept contact, or the child did not want contact, or 
because all liaison was conducted through social workers. 
 
Carers indicated that for six children the main, if not only, contact with the parent 
was at care review meetings, when education would be discussed. In a further six 
cases th�H�� �S�D�U�H�Q�W�V�� �Z�H�U�H�� �L�Q�Y�L�W�H�G�� �D�Q�G�� �D�F�F�R�P�S�D�Q�L�H�G�� �W�K�H�� �F�D�U�H�U�� �W�R�� �S�D�U�H�Q�W�V�¶�� �Q�L�J�K�Ws, and 
possibly other school meetings. Carers also copied reports and other school 
information, rewards and certificates to pass on to parents. Several indicated that 
they discussed education matters with the parents and asked their advice and 
generally kept them informed about what was happening in school. Where there 
was contact but no involvement in education three main reasons were given: 
parent(s) showed no interest; there were language difficulties; and because the 
parent(s) had learning difficulties. 
 
Communication systems with school designated managers and school teachers 
were well established and school staff knew that they should negotiate and plan with 
carers as well as with SWIIS staff. Thus, carers reported that at least as much, if not 
more, account was taken of interactions with the school than was the case with their 
own children.  
 
   

5.5 Conclusion 
 
�,�Q���W�K�L�V���F�K�D�S�W�H�U���Z�H���K�D�Y�H���S�U�H�V�H�Q�W�H�G���R�X�U���I�L�Q�G�L�Q�J�V���L�Q���U�H�O�D�W�L�R�Q���W�R���W�K�H���F�D�U�H�U�V�¶���S�H�U�F�H�S�Wions 
of the educational support service provided by SWIIS. These findings have been 
interpreted in relation to the indicators of good practice.  
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We found evidence of careful recruitment of resourceful carers and of placements in 
educationally rich home environments. Carers had a clear understanding of �6�:�,�,�6�¶�V��
expectations and staff roles, and they were involved in decision-making about 
educational matters as equal members of the care team. Carers rated highly the 
communication with SWIIS staff and thought the quality of support about educational 
matters was excellent. They also endeavoured to establish regular and supportive 
communication with the birth parents of children and young people placed with 
them. 
 
Most carers participated in further training and were positive about the experience 
but perhaps more needs to be done to help them gain formal qualifications. Also, 
carers might benefit from development activities designed to show them how 
maximum learning can be extracted from informal opportunities, and also from more 
information about helping young people to access further education opportunities. 
Carers felt the least effective aspect of support was the assistance available when a 
child or young person is excluded from school.  
 



An Evaluation of the Education Support Service of S WIIS Fostercare Scotland: Draft Final Report 

 61 
 

 
6 CONCLUSION AND RECOMMENDATIONS 

 

6.1 Introduction 
 
In this chapter the research team outline their conclusions, based on the data 
analysis presented in the foregoing chapters, and list some recommendations for 
consideration by SWIIS. 
 

6.2 Key findings 
 

Education and educational outcom es 

 
The research team received data from SWIIS for 60 children and young people. The 
data received included reasons for the local authority asking for a placement, length 
of time placed with SWIIS, and the number of schools attended since being placed 
with SWIIS. A majority (37) had been placed with SWIIS during 2007-2008 or later 
�D�Q�G���V�R���D���I�X�O�O���\�H�D�U�¶�V���H�G�X�F�D�W�L�R�Q�D�O���R�X�W�F�R�P�H�V���Z�H�U�H���Q�R�W���D�Y�D�L�O�D�E�O�H�����W�K�R�X�J�K���L�W���Z�D�V���S�R�V�V�L�E�O�H��
to collate educational outcome data levels for 23 of them. These data can be 
compared with the national educational outcome data for looked after young people. 
The considerable work undertaken by SWIIS managers in identifying useful 
indicators and in setting up a baseline database will be extremely valuable for future 
monitoring and evaluation of SWIIS�¶�V educational support.   
 
It is clear that SWISS provides foster placements for looked after children regarded 
�D�V���R�W�K�H�U�Z�L�V�H���µ�K�D�U�G���W�R���S�O�D�F�H�¶�� A high proportion of older children and boys are placed 
with SWIIS compared with other agencies. A high proportion of the young people 
are placed away from their home local authority. Local authority managers 
confirmed that children and young people placed with SWIIS are regarded as 
challenging. The most common reason for placement is lack of local authority 
resources; other reasons include being part of a sibling group and having additional 
support needs. 
 
Most children (83%) had been in one school only since being placed with SWIIS, 
while two were in further education and two had progressed from school to further 
education while placed with SWIIS. Among those moving school were some 
transferring from primary to secondary and the data indicated that only six had 
changed schools for other reasons. Thus it appears that typically once children are 
placed with SWIIS they tend to be settled in the same school. 
 
Children placed with SWIIS foster carers also achieve better than average 
attendance for their stage and status in comparison with government data for looked 
after children in Scotland and with foster children in research previously reported by 
the University of Strathclyde. 
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We therefore concluded that SWIIS, through its education support service, is indeed 
adding value to the care experience of children and young people placed with its 
foster carers. It appears that potentially difficult placements are made sustainable as 
a result of this additional support.  
 
Despite being based on a small sample, the data snapshot was useful in identifying 
potential practice issues, such as the different terms in use in schools for recording 
additional support for learning needs and instances of exclusions by schools which 
do not follow the correct procedures.  
 
Fifteen of the children placed by SWIIS foster were at the 5-14 National Assessment 
stage. However data on levels of achievement were available for only six children 
and therefore we concluded that it was not useful to report these outcomes. We 
acknowledged that there are significant administrative and resource challenges 
associated with collecting, analysing and interpreting attainment data centrally. 
However, if SWIIS wish to monitor progress over time of the children they support 
and also be able to pass on information of progress when a child changes 
placement, it is important to have this information.  
 
 
Recommendation 1 
 
Having invested considerable effort in setting up a baseline database, SWIIS should 
continue to develop this to provide outcome data for future reporting. 
 
Recommendation 2 
 
There should be further discussion within the education team in relation to resolving 
the difficulties in reporting aggregate quantitative and qualitative data on the 
educational achievements of the children and young people. 
 
Recommendation 3 
 
SWIIS should consider articulating with schools, education authorities and other 
relevant bodies, views about the confusion which exists as a result of the different 
approaches to recording the additional support needs of children and young people 
and the use of the exclusion sanction without following proper procedures. 
 
 

The SWIIS educational support service 

 
Our research was significantly influenced by understandings of what constitutes 
good practice in relation to providing support for education within a foster care 
context. We reviewed a range of sources (see Chapter 3) and this review helped is 
�W�R���G�H�Y�H�O�R�S���D���V�H�W���R�I���µ�L�Q�G�L�F�D�W�R�U�V���R�I���J�R�R�G���S�U�D�F�W�L�F�H���L�Q���H�G�X�F�D�W�L�R�Q�¶�����V�H�H���$�S�S�H�Q�G�L�[���������Z�K�L�F�K��
we then used as a bench-mark to guide our fieldwork with both staff and foster 
carers.  
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A �S�D�U�W�L�F�X�O�D�U���V�W�U�H�Q�J�W�K���L�Q���6�:�,�,�6�¶�V���Z�R�U�N���L�V���L�W�V���P�X�O�W�L-disciplinary approach, supported by 
effective communication. It is clear that SWIIS has engaged experienced staff within 
its education team whose expertise and support are greatly appreciated by carers. 
Education workers use a variety of strategies effectively to support carers and so 
help children and young people to attend school and to achieve. The extra support 
provided by education workers allows social work and placement support staff in 
�6�:�,�6�6���W�R���F�R�Q�F�H�Q�W�U�D�W�H���R�Q���V�S�H�F�L�I�L�F�D�O�O�\���µ�V�R�F�L�D�O���Z�R�U�N�¶���D�V�S�H�F�W�V���R�I���W�K�H���S�O�D�F�H�P�H�Q�W���V�X�S�S�R�U�W��
task, in the knowledge that the educational aspects are being addressed.  
 
Arrangements for supporting carers and young people during school exclusions 
could be more effective. Training and development activities for placement support 
workers could be developed to enable staff to build explicit learning goals for 
children and young people into the support activities they do with them.  
 
 
Recommendation 4 
 
The indicators of good practice could become a valuable tool for assessing the 
quality of practice within SWIIS and also the quality of foster care settings, 
particularly in relation to educational support. 
 
 
Recommendation 5 
 
Training and development activities for placement support workers could be 
developed to enable staff to build explicit learning goals for children and young 
people into the outings and recreational activities they do with them. 
 
Recommendation 6 
 
Training for staff needs to focus not only on factual information about national 
curriculum innovations but also on more practical implications, such as what young 
people and their carers might do differently both at school and at home to benefit 
optimally from the innovations.    
 
Recommendation 7 
 
SWIIS could consider adopting an overarching theoretical framework for its 
education support work. Some training activities are currently informed by self-
regulation theory and SWIIS might consider whether this framework is useful in 
guiding its work. Further, SWIIS might consider establishing a link with university 
staff who could share their knowledge of pedagogical research.  
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�&�D�U�H�U�V�¶���Y�L�H�Z�V���R�I���W�K�H���H�G�X�F�D�W�L�R�Q���V�X�S�S�R�U�W���V�H�U�Y�L�F�H 

 
�7�K�H���F�D�U�H�U�V�¶���G�H�V�F�U�L�S�W�L�R�Q�V���R�I���6�:�,�,�6���V�W�D�I�I���V�X�S�S�R�U�W���Z�H�U�H���F�R�P�S�D�U�H�G���Z�L�W�K the indicators of 
good practice �I�R�U�� �V�X�S�S�R�U�W�L�Q�J�� �F�K�L�O�G�U�H�Q�¶�V�� �D�F�K�L�H�Y�H�P�H�Q�W�� ���D�V�� �O�L�V�W�H�G�� �L�Q Appendix 2 and 
explained in Chapter 4). We used the degree to which SWIIS support for carers 
reflected notions of good practice in the research literature as one important 
indicator of the quality of SWIIS provision.  We concluded that, overall, support for 
education fully met each of the criteria.  There was much evidence that carers were 
committed to the SWIIS emphasis on promoting educational achievement and that 
they had the personal resources to co-operate effectively with SWIIS towards this 
end, implying that the agency is able to attract and identify very able carers.  
 
Stability of placement is closely connected with a stability of schooling that is 
conducive to educational success and difficult to place children and young people 
are more than usually vulnerable to placement breakdown. The questionnaire 
responses showed that a substantial majority of carers provided an educationally 
rich home environment and all the carers interviewed provided extensive examples 
of such an environment.   
 
Carers had a clear understanding of SWI�,�6�¶�V���H�[�S�H�F�W�D�W�L�R�Q�V���D�Q�G���V�W�D�I�I roles, and they 
were involved in decision-making about educational matters as equal members of 
the care team. Carers rated highly the communication with SWIIS staff and thought 
the quality of support about educational matters was excellent. They also 
endeavoured to establish regular and supportive communication with the birth 
parents of children and young people placed with them. 
 
Most carers participated in further training and were positive about the experience 
but perhaps more needs to be done to help them gain formal qualifications. Also, 
carers might benefit from development activities designed to show them how 
maximum learning can be extracted from informal opportunities. Carers felt the least 
effective aspect of support was the assistance available when a child or young 
person is excluded from school.  
 
Recommendation 8 
 
In reviewing its training provision for carers, SWIIS should consider including 
support to encourage carers to make maximum use of informal opportunities for 
learning, and also to provide more information about helping young people to 
access further education opportunities. As in the case of SWIIS staff, carers would 
benefit from understanding the practical implications of curriculum innovations. More 
carers could be encouraged to work towards gaining formal qualifications. 
 
Recommendation 9 
 
SWIIS should reconsider the support arrangements for children and young people 
who are temporarily not attending school either through exclusion or because of a 
delay in gaining a place in school place. 
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